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Explanation of Acronyms
The following acronyms are used in this document.

Acronym Explanation
ADM A Day’s Membership
APQC American Productivity and Quality Control
ASCD Association For Supervision Curriculum Development
ASQ American Society for Quality
BCSC Bartholomew Consolidated School Corporation
BYOD Bring Your Own Device
CAP Curriculum Alignment Process
CEA Columbus Educators Association
CiCc Continuous Improvement Council
CCIC Corporation Continuous Improvement Council
CCP Connected Community Project
CIP Continuous Improvement Process
CLASS Connected Learning Assures Student Success
CQI Teams Continuous Improvement Quality Teams
CPF Capital Projects Fund
D& F District and Facilities Committee
FAC Fiscal Advisory Committee
GQE Graduation Qualifying Exam
HAT/VAT Horizontal Articulation Team/Vertical Articulation Team
HEES High Expectation Equals Success
HEO High Expectation Objectives
HSSSE High School Survey of Student Engagement
HVAC Heating, Ventilation and Air Conditioning
IASP Indiana Association of School Principals
IAPSS Indiana Association of Public School Superintendents
ICAT Instructional Consultation and Assessment Team
IDOE Indiana Department of Education
IMLEA Indiana Middle Level Educators Association
IRA International Reading Association
ISTEP+ Indiana Statewide Test of Educational Progress
LEP Limited English Proficiency
MBS Megabytes
NAB National Alliance of Business
NCE Normal Curve Equivalency
NEA National Educator Association
NCLBA No Child Left Behind Act
NCTM National Council of Teachers of Mathematics
PASS Positively Absolutely Special Staff




Explanation of Acronyms

PBIS Positive Behavioral and Instructional Support

PDCI Plan, Do, Check, Improvement Cycle

PDsSI Plan, Do, Study, Improve

PEP Personalized Education Plan

PL 221 Public Law 221 (Indiana’s Accountability Legislation)
PMP Preventive Maintenance Plan

PMS Performance Management System

PDP Professional Development Plan

PTC Parent-Teacher Conference

PTO Parent-Teacher Organization

SMART Goals Specific, Measurable, Aligned, Realistic, and Time-Bound Goals
SIP School Improvement Plan

SSP Student Success Process

SSS Staff Satisfaction Survey

SWOT Strengths, Weaknesses, Opportunities and Threats
TCS Test of Cognitive Skills

uDL Universal Design for Learning
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Columbus North High School

Columbus North High School is a grade 9-12 pubiihtschool
located in Columbus, Bartholomew County, Indianae population of
Bartholomew County is approximately 68,000. We4beaniles south of
Indianapolis and consider ourselves the educatpeml of Southern Indiana.
Our community is diverse and our community conmaiare global. We
have a student population that boasts over 20rdiffdanguages as their first
language.

Columbus is the home to some well known internai@orporations.
Cummins Inc., Dorel Juvenile Group, NTN Driveshatft, and Toyota
Manufacturing all call Columbus home. By workimgéther, we create a
community that is a model for Indiana in econormiavgh and diversity
appreciation. Our community partnership exista gsar round endeavor.
The community uses CNHS for many cultural eveliizsamples would
include but not be limited to The Indianapolis Baiimonic, American Pie,
School Board meetings, The Chinese School, andwshuman rights
awareness events. We serve as a polling statienengatrons cast their
votes during various local, State, and Nationattedas. When construction
Is complete we will host a student run restaurantiie community as well.

To meet the educational needs of our students (ato: 2057) we
offer multiple pathways to success. We includegpains for all students and
encourage them to stretch themselves as they beacime participants in
their education. Our offerings include Career @rdhnical Education
programs, a New Tech High School, a full array ioEFArts courses, a
Global Studies pathway, Advance Placement, Pr&ased Learning,
alternative educational delivery sites, many caldgal credit opportunities,
and a variety of community partnerships.

Our staff of 180 includes everyone from certifieddhers to cooks and
custodians, each with a desire to do what theyt@amake CNHS the best it
can be. As partners in the educational procefiseyg collaborate in their
efforts to prepare our students for whatever pesbisdary pursuits they want
to pursue.

Our graduation rate of 86.7 % is right at the staterage and is
representative of the cross section of our studedy. Our attendance rate
of 95.2 % is in line with state averages and atastt to the focus our
community places on education. Our SAT scores HMBACT scores 23.2
are above both State (SAT: 994 ; ACT: 22.3) Wational averages (SAT:
1011; ACT: 21.0) while at the same time the petag®a of students taking
these test is also above State and National av&raljas is a trend that has
been consistent over the last few decades.



In 1972 Columbus High School was facing an overutatmon issue.
Bartholomew Consolidated School Corporation built sister school,
Columbus East High School, to relieve this issAethat time Columbus
High School became Columbus North High School.hédigh Columbus
North has adopted a more traditional design, lit@tbmotes an emphasis on
being open and flexible in order to meet individstaldent needs. Currently,
we have 8 academic periods a day of 45 minutasdefts are expected to
enroll in either 6 or 7 academic classes with luact at least one resource
period to complete their day.

Of note, our journalism department is annually gggped as one of the
best in the nation. Our sponsor was selected adehi&Jones National Year
Book Teacher of the Year (2012). Products thatectom this department
include: The Triangle, 33 Things, and current daniadia that is considered
a trendsetter among high schools. Our Social 8sudepartment has led the
initiative in the use of digital texts for the Statnd Nation. Our Fine Arts
department produces work of the highest quality yeand year out. Our
athletics teams regularly compete at the highesiddan the State of Indiana,
highlighted by our Boys cross-country team thatwas the State
championship for three years in a row. Our Atlkl&epartment’'s website is
second to none and in just over one year has mgtévo million “hits.”
http://www.ihigh.com/cnbulldogs/index.html

The goals of our building, our departments andteachers revolve
around the BCSC goals of Literacy, Diversity, amivdrsal Design for
Learning (UDL). We focus on not just standardikesting to gauge student
performance and improvement, but more importandyalue the “soft
skills” of decision making, creative thinking, calloration, and presentation.

CNHS depends on strong family, community, and kessrsupport
from active partners—including suppliers, commuiitganizations, parents
and volunteers—to attain its goals. They parti@ma school and district
improvement teams, advisory committees, and speeai$k forces, working
side-by-side with staff on school initiatives. \Ate currently in a strong
partnership with a recent initiative of a “Healt@pmmunity” and are
exploring ways to assist our students in makingltig choices.”

With a strong foundation, our students and stadk lforward to
moving upward and onward in making a differencéhmaworld around us.




The Bull Dog Way

What defines Columbus North High School? Whahésrhantle that we accept, wear, and
expect? What can we point to and say, “This is wkare, what we do, and how we do it.
In a phrase, we call it “The Bull Dog Way.”

”

The “Bull Dog Way” means many things but at itsecdrhas the expectations of doing the
right things, in the right way, for the right reaso

The “Bull Dog Way” incorporates a positive behasgiapproach of Respect, Responsibility,
and Relationships, with specific habits of mindttlead to success in every endeavor.

The “Bull Dog Way” is less about high grade poineeges and more about knowledge
acquisition. Itis less about A’s and B’s and mabeut applying the skills of creative
thinking, good decision making, collaboration, gnd—the determination to finish the job,
no matter how hard it is.

[ The Bull Dog Way}
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1.0 Leadership

Senior Leadership

The Leadership structure of Columbus North Highdstlaligns with and has
responsibility for the other six categories of Baddrige improvement system. CNHS has
developed a culture that shares leadership amangqatrators, teachers, support staff, students
(internal focus) and important external stake- Bddparents, business and community
members).

At CNHS, our leadership system (see Figure 1.51@sponsible for setting the direction
of the organization and checking to ensure thaboiding goals are aligned with our
corporation High Expectation Objectives, (HEOstorporation goals. Further, we are to
determine if our established goals have been aetlidwough our self-check cycle--the Plan,
Do, Check, Improve cycle. Building principals apealso ensure that our action plans are carried
out as developed and that continual improvemertrbes a part of CNHS’s organizational

culture.
BCSC School
Board

1
Dlrector of
BCSC Cabinet Secondary CCIC
Educa’uon

PrlnC|paI

Assistant
Principals

| 1
Building CIC Principal’s
Cabinet
. ) I I
: q Goal Action Student

Vision and Values

Fig. 1.1-1

Department
Chairs and

Coordinators

The Columbus North Leadership Team provides a fraoriefor CNHS to meet our
expected goals. This is done, in part, by annwgllymitting our School Improvement Plan
based on the Baldrige Criteria. Our leadership tdaan prepares a detailed plan for the direction
given by the district leadership. The vision, valuaission and goals are the basis for all
decision-making and operation of CNHS. Fig. 14r&ulates our mission, vision, core values,
and goals.



Fig. 1.1-2

CNHS Mission

To achieve educational excellence for all learners through continuous
improvement, professional growth, and accountability.

CNHS Vision

BCSC is a world-class community learning system.

CNHS Core Values

* All students can learn

* Culture of respect, fairness and trust

* Focus on student learning and achievement
 Data and research driven decision making

» Community collaboration

* Visionary leadership

* High performing staff

« Aligned continuous improvement process
« Safe, healthy and well equipped learning centered environment

* Fiscal responsibility and efficiency

CNHS Goals

1. High Academic Expectations and Achievement
2. Open, Constructive Communication

3. A Clean, Safe, Quality Facility

Our vision and values are read and Columbus MNorth High School
displayed throughout the building and in E
classrooms to remind staff members and
students what is most important for the work of @B
CNHS and the BCSC system. We call it our

3R’s: Respect, Responsibility and Respect
RelationshipsOur PBIS team has instituted a R il
reward system for students who follow the esponsiol 't}’
3R’s. Students who display exemplary Reia’[ic}nships
behavior in one of 3R’s are given a ticket by a

staff member that they can submit for prizes.




We have 100% participation from CNHS staff. Thelshts have taken to the program
and have developed a similar reward system for pl@mbehavior amongst staff members
witnessed by students.

The student handbook also contains the CNHS missidrobjectives. The information
is shared with external stakeholders through oursite (vww.bcsc.k12.in.us/northis
brochures and other publications to parents, basesgand community members. The principal
has an open door policy and is fond of sharing aiththat, as a building we will not walk on
“egg shells.” As a public school in the State afitma we take our ethical and legal obligations
to our stakeholders very seriously. Annually wersii a variety of legal documents to the State
Department of Education to be compliant with muétimeasures and reports.

Determining Student Needs

CNHS determines the skill needs of the studentfadion through a variety of resources.
Data collected from End of Course Assessments (EC#id other skill performance tests
(PLAN, ACT, PSAT, SAT) are used to highlight cutdem deficiencies and strengths and focus
our direction to meet the students’ needs.

The building is invested in using the latest ediocal research, such as the Habits of Mind
protocols, Universal Design for Learning (UDL) aadsitive Behavioral and Instructional
System (PBIS), to further determine and meet tleglsef our students. We have 100%
participation by our staff in structured and unstmwed programs that utilize this research. Our
Special Education Department participated withBuoglish and Math Departments to create
study/book groups that centered on UDL texts. tAged above, 100% of staff participates in our
PBIS reward program.

All curriculums are aligned with the current IDQEate standards and filtered through our
community standards and culture.

We work closely with the C4 program, a multipleinty coalition that provides career and
technical education. They are housed in our hugjdand we use their data to assist us in
determining the job market skills our community ders.

We feel that every staff member regardless oftjmsshas an obligation to assist in
determining the students’ skill needs and a regpoitg to the community at large to see plans
through.



Leadership System Evaluation

The leadership at CNHS is evaluated at least an@ar. Principals are evaluated formally
by the Director of Secondary Education twice a yeat informally on an ongoing basis. A
copy of the evaluation instrument used is founthenAppendix of this document. This is a very
reflective process that causes the principalsretcét themselves outside of their comfort zones.
It is designed to help us meet the qualities ofbilxst schools in the country.

Assistant principals and department leaders alsdghis same document and meet with
the principal annually to review what they have @and identify actions and processes that will
assist CNHS to become the best it can be.

This approach to evaluations allows us to be preaat identifying our limitations and
in planning ways to improve what we are doing. sTdiso allows us to have improvement plan
practices in place when gaps are identified. Veéétfeat if we are proactive in our approach it
will allow for more efficient course correctionsdchbetter learning for staff and students.

Leadership Development

The Administrators meet monthly for professionalelepment with their corporate
peers. This development is presided over by tigoration’s Director of Secondary Education.
Each meeting begins with a one hour educationakpieat assists the administrators in
becoming better educators. Topics range from whaieding the role of standardized test scores
in advancing our mission to reading circles fronolksselected on the latest in educational
research. Administrators take turns in sharingrtf@mation with their colleagues.

Semi-annually the administrators meet formally witha Director of Secondary
Education to review their goals and have meaningfalersations around progress made and
next steps. The goal format and design is currdrating reshaped to reflect the IDOE'’s idea of
what constitutes a good evaluation. This is béelmige by an internal team of administrators.

Leadership is also given opportunities to parti@pa workshops around the country that
give support to our initiatives of UDL, Literacyn@é Multiple Pathways. Members of the
corporate leadership team have visited schools Massachusetts to California, From Texas to
Michigan, all in search of ways to provide our &ot$ with the best ways to succeed at the post
secondary levels.

Developing Leadership Skills of Staff

The evaluation for our student learning systenaspsofessional growth process that ties
teacher growth and development to the buildingdisttict goals. All teachers must complete
plans for their growth that are aligned to the gifadtudent achievement. The goals are kept both
electronically and as a hard copy in the staff mersfile. Each year the building principal
reviews the teacher’s goals for alignment and appillity. Often there are discussions with the
teacher and/or department chairs as to how thisvgta@&nhance the performance and culture of
CNHS.

Tenured teachers annually submit professional dr@hans to building and corporation
administration yearly. These plans reflect thetiomous improvement actions to be taken by the
teacher in alignment with departments, school amgaration directives.

Non-tenured teachers are reviewed semi-annually avitemphasis on meeting the basic
teaching skills necessary to be a successful teaghemples of basic teaching skills would
include but not be limited to: student/teacherrimtéons, parent/teacher interactions, classroom
management skills, collegiality and collaboratiéiils, decision making skills, and creativity.

Support staff is reviewed annually with an emphasipast performance related to
specific work assignments. Deficiencies are addr@sind collaborative improvement plans are
discussed. This data is recorded and sent toetieat administration. Plans to address gaps in
performance skills are discussed and organizedhondavidual basis.

Staff is expected to participate in various suppeaitns throughout the building, giving
both tenured and non-tenured staff members therappty to work with peers from different



disciplines for the good of the building as a wholde CIC team, the Principal’s Cabinet, the
PBIS GAT, the Dean’s Advisory Committee, the Sitau@kcil, the TIE Committee, and the
Instructional Consultation and Assessment Team {ICAl provide these opportunities for
professional growth while serving the CNHS commyaitlarge.

Developing Student Success

Student performance results from national, statel@ral assessments are reviewed on
an ongoing basis. These include ECAs, ACT/SAT & dbenior Project Results, Subject grade
reports, PBIS involvement and skill demonstratiand are all used to determine the skill level
of students. Data showing the results are fourfeiction 7 and the appendix.

In addition, we have extensive programming to lael@riety of students. Our English as
a Second Language program serves our diverse stoodealation with 182 students
participating. We have 990 students participatmBual Credit courses, totaling 3009 college
credit hours awarded in the 2011-2012 school y®éthin our learning system we celebrate
student success by promotional outreach such asrHRoll lists, Academic Top Ten
Graduates, selecting a Student of the Month imuardepartments, drawing monthly recipients
of PBIS rewards and bell-ringing celebration at¢benpletion of each student’s senior project.

Communication and Organization Performance

A vital organization must continuously be improvimgperish. CNHS uses our “Plan,
Do, Study, Improve” process (Fig. 1.1-3) at alldksvof the organization to insure continuous
improvement.

CNHSmonitors workforce performance results continualynew data is made available,
by again using a Plan, Do, Study, Improve procEgs (L.1-3). Improvement decisions are
frequently data based and processes can be chapgeljusting expectations or, in the case of
positive results, adjusting goals, setting newdatis and recognizing best practices.

Figure 1.1-3
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Trv New Strategies

The principal and assistants to the principal, @terth the CIC, goal action teams (GAT)
and department chairs, regularly review the datadiin section 2 of this document. These goal



reviews are led by the CIC. The CIC then sharedtiilding’s goals in faculty meetings with a
focus on the different stages of development thinougthe learning system. At each meeting
they focus on one goal that had been completedihatevas continuously improving, and one
that was beginning.

Once we have analyzed the data as departmentdeauie as a staff we then begin to write
“action plans” that will help us to identify thepty of work that we need to focus on. This most
often takes place in the form or an instructor'slepartment’s lesson plans. We balance
meeting the standards and teaching skills thathesit assist our students with being successful
in their futures. Our CIC also helps with this Weais requested and needed by our staff. Each
plan has a timeline for completion. A goal withauimeline is just a wish. We also ask for
project leaders to hypothesize on the resultshely write the action plans (goals) properly then
the expectation is that they will improve schoall @amprove our learning systems. The goals are
shared through our website on a special Continlmmpsovement page and in the School
Improvement Plan.

Student Data and performance results are usedpmve school systems. As shown in
section 7 of this document, we collect data thabeleve will help us make a positive
difference in the lives’ of our students. We atstlect data that is requested by IDOE to share
with our stakeholders. This data is shared withdepartment leaders, our staff, our students
and our parents/community through in house pulbdinat our website and through media
releases to the community at large. This transggrallows for healthy conversations around
the data. Often it is helpful to share with oamenunity the goals of IDOE thus clarifying our
major focus as an educational institution for them.

Data from HSSSE surveys from the past few yeargigecstudents from our school an
opportunity for anonymous feedback relative togbevices and operations of CNHS. Informal
data gathering such as e-mail communications ardarone conversation provide feedback
from teachers, staff, and parents. In additiba,gdrincipal, assistants to the principal, and CIC
monitor services and operations at monthly meetiye discuss topics that are relevant to our
building and create goal action teams to reviewrantse various items as needed. These
recommendations are then submitted to the CICgaswgp and reviewed by this larger body.
Once approved, we share our findings with our staff begin to explore collaborative ways to
implement said recommendations.

We make the data readily available to all stakedsldhrough our website, and
especially through the School Improvement Planaddition, we have a shared electronic folder
that all staff can access to house our resourcerdests and specific forms.

Governance and Social Responsibility

The primary way leaders create a sustainable argton is through the involvement of
all pertinent stakeholders in assessing what isggaiell, what needs improvement, what plans
need to be put in place to improve, and how pragwel be determined. Everyone is important
and needed to be the best that we can be. Ongeé#ieand mission are clearly established we
all work together to see that they are achieved.

Community stakeholders are encouraged to be apattr educational and extra-
curricular processes. Stakeholders typically gedeitoward groups where their student(s) are
involved or in areas where they have a personatest.

Our leadership group communicates our mission @idrvalong with desired outcomes
with all in our organization by using the departta¢structure that is in place in our school.
Additionally, we have department chair meetings Gieetings, and faculty meetings where we
share this information with all parties in our lolirig.

North’s CIC contains not only building administ@atiand teachers, but parents, support
staff, corporation administration and community rbens. Our Site Council, which hears and
approves of new course proposals, includes studeRey positions. Our extra-curricular and
co-curricular activities (such as athletics, band ehoir) have parent and community volunteer
boards to aid those areas of our learning systemhith financial and human resources. The
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North administration works closely with a newly é&ped alumni foundation prolonging
stakeholder involvement in our building’s success.

As with any public institution we have a resporigipio our stakeholders. We are
governed by a seven member elected board whiclsesgithe daily functions and policies of
our corporation. At CNHS we realize our duty to oammunity stakeholders. We know that
we serve as role models and take active rolesvin and community organizations that impact
our students and families. This participation jleg opportunities to gather input and build
relationships in the community.

CNHS supports many local organizations that in heip the students and families of
our students. These organizations coordinate reacial programs and we are able to provide
support to the member organizations as needs arigartial listing of agencies supported by
CNHS are as follows:

Bartholomew County Public Library
Big Brothers Big Sisters

Center for Teaching and Learning
Childhood Connections

City of Columbus

Community Center of Hope
Community Education Coalition
Council for Youth Development
Family School Partners

Flat Rock-Hawcreek School Corporation
Foundation for Youth

Headstart

Heritage Fund — the Community Foundation of Bartholomew County
Indiana Business College

Irwin Financial Corporation

IUPUC

Ivy Tech Community College

Kids Commons

St. Bartholomew School

St. Peter’s Lutheran School

Turning Point

United Way of Bartholomew County
Volunteer Action Center

Volunteers in Medicine

Two examples of the support we give to key comnesigroups are: The Literacy Task
Force and the annual Student Assembly Can Drive.

The Literacy Task Force recently held a Literacgtival with over 1000 people
attending and the agencies listed above particigaiihe task force will also get 1000 volunteers
to spend 2 hours with a student each week actimgea$ors to improve literacy skills. Through
this program volunteers assist at risk students thieir reading skills on an individual basis. A
complete description of the long term goals antagtlan are available upon request. This is an
ongoing program that we are proud to support.

For the several decades our Student Assembly dgrarghnizes and carries out a can
drive of tremendous significance to the entire B@&®@munity, not just CNHS stakeholders.
This effort last year garnered over 20,000 canroetlg and several thousand dollars to help feed
those in the Columbus community during the holidalj/ee money was used to purchase
perishables such as bread and chickens. Thesegsechupplemented the canned goods that
each family received. This has been a long stanglioject that has spanned the last several
decades. It has been a huge success and hasdasylteviding thousands of hours of work and
tens of thousands of dollars for not only our akpopulations but for other community
organizations that provide services for those iedn@ Columbus.
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2.0 Strategic Planning

The strategic planning process at Columbus Norghbchool involves every staff
member to one degree or another. Annual planrstgpdy occurs as a result of a natural cycle
of PDSI. As a department reaches a goal, theyalatiransition to a new goal. This makes
our strategic planning a more fluid and naturakpss. Our CIC had a GAT that meets and
reviews goals with each department on a quartertysb By doing so the CIC serves as a
“Critical Friends Group” for each department. Tguals they set for the school year are done
with staff helping staff to see challenges and opputies in the process. Goals must be
centered on one or more of our three building go@lsey must also align with the corporation
goals focused around 1) Diversity, 2) UDL practjasd 3) Literacy. (See section one, Fig. 1.1-
2) From this meeting we provide feedback from th€ © the departments on what we see as
the strengths and limitations of those goals.

B
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Fig. 2.1-1 STRATEGY DEVELOPMENT PROCESS

With the loss of our professional development taae to changes in the IDOE
philosophy and practices, we have had to become greative in how we find and use our
resources for professional development. Onetestliat each department has worked
diligently to find time with which to formulate gisafor the next school year. The new “Critical
Friends Group” reviews assisted in making this fixdss To help our department leaders, we
provide a template that is based on the PDSI farr{ta¢e appendix 4-A) Each department must
submit its goals on that template. We then scletfubughout the next school year, reviews as
needed (at a minimum they are quarterly revieves)efch department to check progress toward
their annual goal(s). Adjustments are made as nktedstay focused on the goals set. If
completed, a process to begin a new goal is begun.

2.1 Strategy Development Process

2.1.a (1) OVERALL STRATEGY DEVELOPMENT PROCESSh&CNHS strategic
planning process is a fluid process that occuiudfinout the calendar year. It begins, as noted
above with goal reporting and goal setting. It awngs with a natural review of the departmental
goals as they are realized or as it becomes appigra change must take place. Projections
are set and cascaded to leaders within the buildhng in turn, develop site and departmental
plans that align with both building wide goals ahslrict goals. Results are then monitored at
least quarterly by our CIC.

First Quarter: During the first quarter of the school year thm&pal, the Assistant

Principals, the department chairs and CIC revieswgbals, have discussion around and
collaborate on any aspect of the goals deemed s@gesA part of that review involves having



conversation around the district's HEQO’s, Missiom &ision by the Board of School Trustees
and the building’s vision and goals.

The building principals have the responsibilityre¥iewing the district vision and ensuring that
our building level goals align properly with th&lEQ’s. This process occurs during the late

summer after our administrative retreat and asmepare for the opening of a new school year.
Input and ownership of the goals by key leadeesgential for proper organizational alignment.

Following the review of our goals by our buildiregatership team, input is shared with
other key decision-makers in the building. Thesalers include the building principals, the
deans, the guidance department, our departmensdrad coordinators, the Administrative
Leadership Team, the Columbus Educator’'s Associdteadership Team, and site and
corporation Continuous Improvement Councils. Feelibs sought from these leadership
groups.

Second - Fourth Quarters: During the next three quarters, the CIC monitbes
progress of the various departments toward theilsgoDuring the Second Quarter the
Superintendent submits a district improvement pietine Board of School Trustees for
approval. Upon approval, the plan is communicébdcey decision-makers in the organization
for deployment. These leadership groups work #idir constituents at the site- and program-
level to develop plans prior to June 1st. This ma@ism ensures alignment of site plans with the
district plan. Following a state requirement to lmlbannual organizational performance and
financial data, the CNHS “Community Report Cardpigted each August in the local
newspaper.

Trend data is gathered and used to graphicallgtithte organizational performance. For
example, student achievement for the current yegathered and comparisons are used to
previous years data. Results are also comparédiose of selected similar schools. The
information gathered in this way is used to revaw improve our processes where we can.

2.1.a(2) OTHER FACTORS: Other relevant elemeantsa key consideration in the
performance review and strategic planning procé@$ey would include demographics,
stakeholder feedback, and shifts in technology.aAalysis of the sustainability of the strategy
development process, as well as our ability to etesthe strategic plan are vital to our
improvement as a school.

Demographics

A close look at the demographic data around Colusibarth High School shows a
steady shift in the make-up of our students. Weshacreased the number of students that we
serve in special sub-populations. Those sub-ptipoginclude but are not limited to: students
with special language needs, students qualifyingéonomic assistance, and students served
through special education IEPs or 504 plans. Theseases have been on a steady incline over



the past 10 years. This shift has affected thel lefz-our performance on standardized tests and
has challenged us to find new ways to meet thesekdll our students.

Stakeholder Feedback

A variety of approaches are used to survey keestalklers (questionnaires, open forums,
survey monkey.com, plus/delta feedback, and classtivased root cause analysis.) Students,
parents, staff and others are involved in providegpback both informally and formally on a
yearly basis. In addition, feedback from natiostdte and local sources provide CNHS various
kinds of data. Examples would include:

» State, National and International test scores

* Input from various stakeholders (such as questioesiérom Parent-teacher conferences)
» Regulatory/Compliance requirements from the Indi@epartment of Education

» Satisfaction data from the HSSSE Survey of students

» Site based inputs and data

Shifts in Technology

As the technology landscape continues to changergeontinuously look for ways to
utilize those changes to enhance our ability teeseur school community. Not surprisingly, the
speed at which the available technology changgsester than our ability to acquire and use that
technology effectively. We have competent stadt tan use advanced technologies. And we
do attempt to use it and are always willing to wbat we are afforded.

Additionally we struggle with allowing some techagy in our building simply because
of the dualistic nature inherent in its functior&udent use of technology and more specifically
the interaction with new technologies, is ofterrenadvanced than our staff. Their ability to use
current technologies for things other than educalipurposes may sometimes disrupt the
educational setting. We are looking for meaningfal/s to use technologies such as cell and i-
phones, i-pads, and i-pods for increased educatmmposes. Over the past few textbook
adoption cycles, our departments have adopteditaldaptform for textbooks. They are truly
pioneers in this endeavor and a model for any s&rgrschool in America. Other departments
are looking to follow this example as their turm fextbook adoption arrives. We are currently
looking at allowing students to bring their own g for curricular enhancements. Our
challenges lie in having and maintaining the appade support systems for these technologies.

Paradigm shifts

Using new technologies has allowed us to focusgssibnal development in those areas.
As our staff moves toward UDL, they find new andative ways to provide instruction that is
more appropriate to our students learning styfesthe pace of our thinking quickens, our
reactions have improved. District understandind support is much appreciated in this ever
changing landscape.

An important factor in goal setting is the abilibtyupdate and change goals as demanded
by new data and trends. CIC has adopted a neveguoe to allow departments to update and
change goals (set in the previous spring) in thddathe new school year. This allows goals to
be developed, adapted and even re-created in sumonkshops and planning sessions or
through assessments of the new student trends. clidates capacity for this successful
execution of the strategic development process.



2.1.b. Strategic Objectives

2.1.b (1) KEY SHORT-TERM AND LONG-TERM OBJECTIVESCNHS goals,
strategies, measures and action plans are developieel context of the district-level High
Expectation Objectives.

Our key strategic objectives or goals are centereliteracy, pathways/diversity, and the
Universal Design for Learning (UDL).

North’s specific strategies to meet these goalsidecthe use of Academic Vocabulary,
the use of Arthur L. Acosta and Bena KallicKabits of Mind and the development of a school
plan utilizing Positive Behavior Instructional Supts. Recently our work included
collaboration with CAST, an organization dedicat@dmproving student learning. This work
discusses proper and appropriate assessment Esateg

We have also embraced Instructional Consultatiah/ssessment Teams (ICT). This
initiative is designed to help teachers make tlop@r instructional match between teacher
instruction and student learning styles. It pregsothat there are not broken children, only
broken instructional matches. After one year ofkirgg with this initiative the building
leadership is persuaded that this will be a great w help our students. The challenge will lie
in persuading our staff in the importance of ICBince we have other building initiatives that
we’ve introduced lately, there is a tendency fanecstaff to shy away from additional
initiatives, but the program has administrativegarpand should prove to be helpful in
improving our instructional methodologies.

We align our key building strategies to distridtiatives in this way:

1) Literacy > Academic Vocabulary, Assessment, and Curriculuapping
2) Diversity - Habits of Mind, Assessment, and PBS
3) UDL - Professional and Small Learning Communities asse8sment

Development of departmental goals within each e$éhareas requires input and analysis
of multiple stakeholders during the course of egedr. This provides key leaders time to align
site and program plans with the district plan pteothe beginning of each new school year.
Stakeholders, teachers, and senior leaders slspengbility in developing the goals for each
department. Departments report on progress in @aafter to the building’s CIC.

An executive summary of our specific GAT goalstesytrelate to our department and
team objectives are as follows:

Executive Summary
Departmental Goals

Updated goals for 2012-13 are noted at the end dfd goal.

Athletics—The AD’s will help coaches become more aware wdasnt athletes with diverse
circumstances and also help them (coaches) betwlerant towards these situations.
(Diversity)

Band—Research and develop curriculum to study majorpmsers of Wind Music. (Literacy)
2012-13

Business— By May, 2013 each Business teacher will be usingBifyCampus as the

mechanism to list assignments, make announceneots tstudents, and communicate with our
students in at least one Business class that wh teaing the first and second semester of 2012-
2013. (UDL)



Choir— To provide the opportunity to ALL CNHS to earfiirge arts credit in a general music
course. (Literacy)

Deans—The deans have multiple goals all dealing withrnowing the climate of CNHS and
centered about “Positive Behavior Instructional Bus” principles. (Diversity)

English—The English department will work align learninggnglish/language arts in grades 7-
12. They will create standards based alignmestope and sequence throughout 5 major areas
of English in all secondary grade levels. (Litgfac

HPER—The HPER department will make curricular additiansl adjustments to create a safe
physical environment with increased access touatiaila for students with physical disabilities.
2012-13 (UDL)

Library/Media Center — Students and staff at CNHS will have improve@sigbns and access
to nonfiction materials that support diverse cudiacas shown by increased circulation of
nonfiction materials. (Diversity)

Mathematics— The Math department will work with the Englishdaspecial ed department on
assessment and grading practices (see English gbia¢) goal is to improve the performance of
our students in Special Ed courses. (Literacy).

Science— Science teachers at CNHS will use UDL based niogléchniques to improve the
success of special populations and make science awgessible to all student$he first step is
to develop and test materials. We will then caltéatta that would help determine specific
strategies. Finally, each area will create a comsimtegy and/or measure to evaluate the
success of our studentf.iteracy)

Social Studies— We the members of the Social Studies Departméh¢mgage100% of our
students in every Social Studies classroom in 2013 by representintpe subject matter in a
variety of ways, implementing more problem solviaghniques, making Social Studies more
applicable to our student’s lives, and allowingd&tnts more choice in how they demonstrate
their knowledge (expression). (UDL) 2012-13

Special Education— By May 2013, the CNHS Special Education Departmethincrease &
enhance CNHS Special Education population's thesaviance program as a comprehensive
college and career planning tool by 100%. (UDL}12Q3

Visual Arts— Identify academic vocabulary and utilize it irswal examples, classroom
discussions/ critiques, and writing samples. (UDit¢racy) 2012-13

World Lanquages— The WL goal for 2012-2013 is "To increase the ofsthe target language
in the classroom in an effort to meet the ACTFL @mroan Council on the Teaching of Foreign
Language) national standard (eventually) of 9Q%eracy)

Positive Behavior Instructional Support Team--The team will continue to form, inform, and
implement practices of Positive Behavior Suppothi building with support from the district
training opportunities and coach.

Other key short term/long term changes to note dowdlude the shifting of
responsibility for our Instructional Delivery Tea@reated a few years ago this team is the




building committee that reviews new district gramtiatives and determine best implementation
within the building. The teams first task was wdlistrict UDL in-service organized to review
instructional practice in our building and to asg® teachers in our building in providing
instruction that would best enhance ALL studeniBtes to learn and grow. Initially the team
worked to implement the principles of UDL (See Apgi 2-A). Two years ago a “Patin’s”
team was created and we were awarded a Patin’s.Gfae Instructional Delivery Team (IDT)
has transitioned the UDL focus to the Patin's GTaam. Like many “soft money” initiatives,
the money for this team is no longer available #agdPatin’s team no longer exist as a result.
The Instructional Delivery Team is now focused asiBve Behavior Instructional Support
(PBIS) (See Appendix 2-B). The building expectati® that UDL now be an imbedded practice
rather than a goal.

The following timetable demonstrates how we intemdssist ourselves in meeting the
goals we have set and when we will accomplish dyjeatives:

Submit PL221 plan to the
Superintendent as required.

Principal and CIC review:
Stakeholder Input, Mission, Vision,
Core Values, AIMS and Balanced X
Scorecard/District Dashboard for
alignment and improvement.

The Principal, department chairs, and
CIC, collect and document performanceX | X | X | X | X | X | X | X | X | X | X | X
data

Review the district improvement
plan with the CIC. Update five-year
performance projections, confirm or
add/modify effectiveness of
strategies and document corrective
action plans.

The department chairs work with
their staffs to develop and/or align
action plans with the district plan.
Make necessary changes to the
school strategic plan.

Review resource requirements to
support the strategies and
determine sources of resources or
determine reallocation of resources X
($, people, time). Align next
calendar year budget with strategic
plan.

Communicate the school
improvement and action plan for X X | X
deployment.

Measure and monitor action plan
execution and interim performance X X X X
results.




2.1.b (2) STRATEGIC OBJECTIVES:

We develop our specific departmental goals andatibgs collecting input from a variety
of sources to meet different strategic challengesadlow for continued innovation. We try to
balance both long and short term challenges andrappties as well as the needs of all our
stakeholders, especially our students.

Addressing the specific challenges to North Highdat is vital to the development of our
strategic objectives. Some of CNHS's strategidlehges are:

1. Increasing the achievement of students from lovoine families

2. Nurturing a diverse population in the CNHS commynit

3. Keeping up with the ever changing Indiana Acadestandards, the Graduation
Qualifying Exam, and the Public Law 221 accountgbdlystem

4. Federal legislation supporting the No Child LeftiBel Act (NCLBA)

At the same time we must be constantly aware timetvations will affect our established
goals and we must be prepared to incorporate th&mhave built capacity in our development
process by allowing departments the chance toiteéhesr previously established goals in the
fall of the new school year. In this way, new thbts, processes, changes in legislation, and
input from new students inform, develop and accaetour goals.

The CIC asks departments to continually revisieolgbals until they become embedded
practices. By incorporating different goals eaelry while making our older goals standard
practice, we can achieve a balance of long and stron goals.

Specific goals are also be created by input frorargety of stakeholders. We must
continually examine the needs of our students,misir@nd community (local, state and federal)
while developing our goals around literacy, divistsand UDL. If we don't include the input
from these valued partners our goals are meanmgles

2.2.a(1-2) ACTION PLAN DEVELOPMENT AND DEPLOYMENT

The development of action plans is centered inndiridual departments around their
specific goals and objectives. This informatiobrisught to CIC where feedback is solicited,
weighed and then implemented when and where apgpteprThe action plan is further
developed by the team members from the departraedtimplemented on the individual teacher
level in their classroom.

A timeline is established in action plan developtrard then monitored by department
leaders and/or team members. Individual teacldera to established timelines and collect
formative data in compliance with the stated olyestand action plans. Quarterly reports to
CIC keep department leaders focused on objectivésetion plans. Financial concerns and
other resources are discussed with building pradsips needed.

2.2.a (3-4) MODIFICATION OF ACTION PLANS BASED ONTAKEHOLDER

Continuous assessment of student goals, data atldraies are maintained by the
individual teacher. As they develop new strategiedeploying the action plan, they share their
observations with the other members of team. iBhis turn, shared with the department leader.
By reporting on a quarterly basis, department Iesadleare changes to action plans with the CIC.

The annual review with the CIC gives departmentées and teams a chance to review
the long term goals and objectives. At that tfoméher consideration is given to adapting the
goals to standard operating procedures.

2.2.a (5-6) MODIFICATION OF ACTION PLANS BASED ORESOURCES

While all objectives and action plans are basedwrent personnel and budgets,
consideration must be made towards the stabilith@fplan in the development of the plan.




Columbus North has historically had a veteran temchtaff. However, that is changing. Each
year some teachers retire or resign, creating @ foeanew staff. This transition typically means
that new teachers, although energetic and talergpthce years of experienced teachers who
have used best practices to improve our schootitiddally, all action plans must be developed
with the possibility of change in personnel at &wel; be it individual teachers, team members,
department leaders or administration.

This requires that the collection of summative &ordhative data be a continuous process
achievable by anyone utilizing the action plan.e3énperformance measures must be clearly and
thoroughly stated in the action plan as developethé team members.

2.2.b MONITOR AND MODIFY PERFORMANCE PROJECTIONS

CNHS's goals, benchmarks and five-year targetpeeeented in the context of a
“balanced scorecard”. A balanced scorecard reflest comprehensive set of performance
measures, and also provides a strategic measurameémanagement system. CNHS’s
balanced scorecard encompasses organizationalnaicagied performance results across the
school’'s goals and objectives.

CNHS’s building objectives are clearly linked t@ ttompetitive environment created by
the Indiana Department of Education and is consistéth the competitive focus by other state
DOE'’s around the country. Comparisons of “apptesranges” by legislation and by student
performance measures is done through such tet3§ B9+, GQEs, ECA, ACT, SAT, AP, ETC.

CNHS will share charts that show our trends in i®act of this document. These charts
will be tied to the student performance measurdsdslated to us by both State and National
legislation. We will also show performance as meead through other means, such as our UDL
“walk through” information (See Appendix 4-A) anttetHSSSE information (In the principal’s
office) gathered the past two years.

As North sets school goals and lookedrfstitutional comparisons, one struggle was
finding a similar school that was performing atighler level for the areas defined as primary
indicators. Using the DOE website as a sourceatd,dhe CIC set common criteria for like
schools. When three or more criteria were usedikaschool appeared to be performing
significantly and consistently at higher levelsrtf@NHS. North decided to use thé"95
percentile provided by the State as a target fpravement goals. This does create some
“comparison integrity” issues, particularly sinagr @emographics are continually changing to
include more special populations and schools ithpercentile are typically much smaller
schools with homogeneous populations.

While school goals remain stable, th® pBrcentile shifts. North has chosen to monitor
both relationships to school goals establisheddasehe 9% percentile records and annual'9s
percentile records (Latest year listed on the D@Bsite).

CNHS ensures progress through regular checkupstomegh our CIC. The CIC has
regular meetings with the various departments teegaogress toward their identified goals.
Each department reports on their progress and ifies€rves as a guide by asking pertinent
guestions about those goals and the progress.s&hiss as an opportunity for department
chairs to have meaningful conversations around Wiggt are doing and how to improve their
progress.

Beginning in the 2010-11 School years the IDOEds®d that we track the End of
Course Assessments (ECA’s). The ECA’s will replteeISTEP + GQE as the Graduation
Qualifying Examination for all high school studeirighe State of Indiana. Our deployment
plan is to share this information with our staipartment chairs, and our CIC throughout the
course of this year and to include information acle subsequent School Improvement
Document. The concern is that there is alreadkyalbut changing how we measure and are
measured in the near future. We anticipate chaingasr measurements in 2014. This waffling
creates difficulty when looking for consistent andaningful measures.




Section3:

Customer Focus
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3.0 Customer Focus Category

CNHS recognizes that knowledge and an understamdisiyident and stakeholder needs
is essential to its success. Being able to artiewdnere performance is meeting goals and where
improvement is required is a must. Awareness afesitiand stakeholder needs is a key to the
achievement of our building goals. The buildingigaare: 1) High Academic Expectations and
Achievement, 2) Open, Constructive Communicatiom, 3) A Clean, Safe, Quality Facility.

CNHS key stakeholder groups include but are natdiento: Students and Parents,
Faculty and Staff, Alumni, Business / Communityghir educational institutions, and members
of Government (Local, State and Federal).

3.1 Customer Engagement:How do you engage students, parents and commiansigrve
their needs and build relationships?

KNOWLEDGE OF STUDENT AND MARKET NEEDS AND EXPECTATIONS: 3.1.a Education Programs

CNHS is a public institution. As such, and becaofssur corporations “open enroliment”
policies, it exists to serve all K-12 students witthe BCSC district. CNHS also receives
transfer students from other schools from not @dytholomew County, but from all over the
world. This defines the potential market for CNHSur market is further defined by Indiana’s
ever changing educational laws. It is also notelmotd mention that CNHS takes a leadership
role and has a vested interest in reaching out thiédren in Bartholomew County, surrounding
counties, school districts and students who receilesational services from alternative
pathways.

As examples, our C4 high school program welcomé®nlky the students from
Bartholomew County but also Brown, Decatur, Jackdennings and Johnson County.
Additionally, CNHS offers many dual credit opporitigs and maintains relationships with
several Indiana post secondary institutions. Thels¢ionships include but are not limited to:
Vincennes University, IUPUC, Ivy Tech, Purdue Umsrgy, Indiana University, and others.
Many of our in-house professional developmentatiies are shared with several schools in our
immediate area. We consider ourselves the preracamsiary school in the area and desire all to
benefit from our wealth of intellectual resources.

One of the keys to engagement at CNHS is multipteygays. We pride ourselves in our
wide variety of choices available to our studebtgh curricular and extracurricular.

English electives Band
Department electives at various levels Academic teams
C4 programs Sports

Dual Credit options Theatre

Co Op Clubs

CSA Academic Teams
Independent study options Journalism

Students of various academic abilities and educatigoals will find something they can
connect with here at North. As a community, witamiers of such diverse abilities and
interests, we are always searching for innovatiagsato encourage students to get involved.

Within the academic realm, we encourage studer@N&tS to select courses that meet
their varied interests/needs and that align withirttlesired post secondary pursuits. We offer a
required freshman course that helps all studerggptore the questions of career pathways



while early in their high school careers. Schamlrtselors aid in the decision making process to
ensure students fulfill graduation requiremen@ourses offered and selected are determined by
state and local curricular guidelines, studentheaparent interest, business local needs and
alignment with higher education programs.

Information Collected and Frequency
Needs Determination Method

STUDENTS AND PARENTS Course selection sheets are collected each spring for review and input into master
schedule.

Surveys, feedback through parent Parent teacher conferences are scheduled as needed. All students must complete a

involvement, feedback through parent- course in researching careers and success skills that enable students to optimize

teacher conferences, meeting with their course selections based on career inventory results. Information gathered will

guidance counselor to select courses and also assist in success of post secondary pursuits.

other meetings with faculty and staff.

FACULTY AND STAFF In addition to those mentioned above, guidance counselors meet with students
multiple times per year to determine which courses best meet the student’s projected
The faculty and staff of CNHS are career needs.

committed to forming educational
relationships with the students which allows
us to personally advise and assist students
in course selection.

BUSINESS / COMMUNITY CNHS has multiple pathways programs where students are a part of, and connected

to, the community and local businesses. This helps students establish career focus
Surveys, school-to-work programs, C4 and strengthens career connections. It also helps faculty and staff prepare students
Partnerships, Inter-curricular University to meet the community work expectations.

Studies program, Business Advisory Group,
senior projects, mentoring and training
partnerships.

HIGHER EDUCATION At a minimum annually, CNHS Counseling Center is involved with recordkeeping of
credit hours and ensuring that students remain on an appropriate diploma track.
Partnerships have been established with Dialog between institutions to fulfill admission requirements

several Indiana post secondary institutions
to provide early college and dual credit

opportunities for CNHS students. Allows students to meet post secondary admission requirements and/or

recommendations of suggested high school courses

Courses selected meet the criteria for earning high school credit

GOVERNMENT LOCAL, STATE, Indiana Department of Education establishing educational standards and
AND FEDERAL requirements and gathers information through multiple reports submitted each year.

Government requires certain credits to be
taken in order to graduate from an
accredited high school in the state of
Indiana. That requirement includes both
specific courses and number of credits.

The input and information for student course s&ads summarized in Fig. 3.1 a.1. In
addition, individual counseling with students isaative part of the skills planning and course
development starting in our corporation as early*agrade. High School students and
counselors travel to the middle school to introdilneam to what CNHS has to offer. Many
programs have a student produced video as an uttiot to what they have to offer. See figure
3.1 a.1-Course Selection Process

To ensure that our courses are acceptable in doateirhave a variety of choice, we
have several methods of course evaluation. Theéeuone way a course is evaluated from a
student perspective is through course selectiansasts for the next school year. If a course is
not seen as meaningful or valuable to a studerdrdwf mouth” tends to spread more
efficiently and effectively than any marketing ves, a school, might do. We also encourage
teachers to provide their students a forum for lbae# on the course and on their instructional
methodology. Information gleaned from such sunadi@wvs our staff to make adjustments as



needed to provide a more appropriate educationdostudents. A good example of such a
survey is found in Appendix 4-C.

We get “satisfaction” information from surveys cocted every few years as shown in
section 7 of this document. The main instrumentesly used is the High School Survey of
Student Engagement through Indiana University. elew, we feel the best way to get parent,
community and business involvement and opinionsrsugh extensive personal contact,
conversation at open houses, and through formaiigad by way of workshops, leadership
committees, interviewing committees, and continuaysovement councils. As examples of
this, we have included parents, business and coirtyrieaders on those committees. We find
their input very valuable.

CNHS regularly participates on the Business Adyistouncil (BAC), a corporation
committee that works closely with local businessiésedback from this committee is used to
discuss the need for new programs and partnerships.

We have a curriculum advisory committee known as‘Site Council” which meets
annually to look at what courses we will offer retnext school year. In making these important
decisions, we consider the skills graduates ofsehpols need to have to be successful and how
best to acquire practical experience to acquirepsadtice those skills. This has led us to
working in conjunction with our sister school, Colous East, to explore multiple pathways for
our students to choose from. These pathways willdsed on how to best meet the needs of
multiple learners within our system. We recognlz each learner is an individual and desire to
deliver our instruction in ways to maximize alliears’ ability to succeed.

As mentioned we have a Continuous Improvement Cét@enthat has representatives
from teachers, support staff, parents, businessrendommunity. This group is charged with
overseeing the action plans for implementationmoditoring the progress of skills
development of the students, planning strategiesrfproving those skills. Examples of how
expectations, needs and results are identifiedlaven in Fig. 3.1-1

Figure 3.1-1

Expectations identified by Workshops and Focus Groups

Work with Colleges

Academic Committees

Continuous Improvement Councils

Needs identified by those identified above and also ISTEP+ results

Researching New approaches such as New Tech High School, HIP, etc., and a
Global Studies program

Disaggregation Evaluation

Results identified by ISTEP+

Senior Projects
ACT

End of Semester Assessment

3.1B Building a Student/Parent/Community Culture: We are working hard at CNHS to build
a consistently positive inclusive culture. There fmur major focus groups responsible for our
school culture.




Personnel:It all begins with hiring the right people and hayithem in the right
positions to provide the most positive impact ardshts. Recent BCSC initiatives such as
Positive Behavior and Instructional Supports (PEAS) Universal Design for Learning (UDL)
have been cornerstones to our philosophy. Impléngthese strategies, which were already in
alignment with our philosophy and practices, haanb&onderful transition for us and seen as
huge positives to who we are and what we’re alu&bo

Students:Having a pleasant atmosphere increases student desie at school,
improves interactions between students, increagesmimgful interactions between students and
teachers, and also increases student involven@ver the past five years we have seen a
significant increase in enrollment for our minonigpulations. This is a good sign that CNHS'’s
culture has evolved to an accepting and inclusit®al, respective of all student’s regardless of
any inherent or natural differences. This is i@#d in our outstanding graduation rate, that our
Hispanic students score at or near the same Isv@hacasian students, and our collective
garnering of scholarship monies (we average $1Bomitlollars in scholarship money each year
for the past five years).. We have high expeatatior our students and together, we reach those
expectations.

Families: Our involvement of parents on our Goal Action Tedras been a strength in
the last few years. We feel that we are collabeggiartners with our parents to provide the best
possible education that all students can recéiVe.are working together to increase the value
placed on academic and social aspect of educayitwotth students and their families.

Community: Columbus North prides itself in having and maimnitag positive
community partners. Our corporation has the oldelsbol foundation in the State of Indiana
and this partnership has been a huge plus. Oumemrity assists in our scholarship
opportunities which have averaged over $10 milbwer the past five years. Our principal
serves on the local school foundation board andtasa its work from an educational stand
point.

Our curriculum provides opportunities fmr students to participate in community work
programs while earning credits toward graduati®his relationship has existed for decades and
is a great bridge between local industry and slmadinesses and our school.

CNHS has a great relationship with the local lafomement agencies. We've even
piloted student internships with these agenciesfamad success with some of our students
being placed as “interns” for our local police depeent. Finally, several of our vocational
programs have Advisory Groups that provide inptd strengthening our vocational curriculum
to more closely reflect real world work practicesl@&nvironments.

3.1blStrategies to assess, improve, and maintaiudent engagement

Recently CNHS has used multiple strategies, teclasigprograms, etc., to assess,
improve, and maintain student engagement. Exannpdésie:

We have established Professional Learning Comnasgometimes called Ciritical
Friends Groups) among our staff, both formal aridrmal. Laptop Lunches, reading circles,
new teacher lunches, a Positive Behavior Instroati®upports team (proactive approach to find
students doing something good and recognizinguiit), our Instructional Consultation and
Assessment Teams are just a few examples. TheSs Bte designed to allow our staff to
interact collaboratively on their “work.” Teachesisare their work with others who volunteer to
listen and ask questions designed to clarify thekvand stimulate creativity among the
communities.

We act as “critical friends” to assist each otlmebécoming better teachers. This
approach is also modeled and used by the buildiGgt€assists each department in setting and
achieving goals as a department. Interestinghghers have taken these same strategies into
their classrooms and are guiding their classesigiiréhe process of becoming a Professional




Learning Community within their own classroom arsyédr had a positive response from their
students.

Our staff is embedding Costa and Kallick’s work tiita of Mind” into the curriculum of
their courses. Students are responding by beiggizant of their thought processes and
increased awareness of personal strengths and e&sds1 This has translated into increased
engagement and self motivation. It is rewardingde students becoming better students as a
result of this work.

During this same time we have focused on Rose/Neyark “Universal Design for
Learning.” This focus has opened our collectivadsito providing appropriate and multiple
means of engagement, representation and expresBimchanges made by our teachers to
provide differentiated assessments have been egempl

3.1b2 Strategies to adapt culture and engagemert brganization changes and direction

changes

Knowing that we live in a time when everyone densasaimething of educational
institutions and knowing that we are moving throaghminefield of educational theories and
philosophies, most of which come from outside etlanait is important that if we are to survive
the changes imposed upon us that we must be abiafu in a way that is in the student’s best
interest. As such, the principals of all buildinghin BCSC spend time “brainstorming” how
we can best adapt to the pressures around us atetipthe integrity of a meaningful education
for our students at the same time. At the Secgridael this has been an important element in
our planning. Some examples of the strategiesailmatorporation has implemented would
include:

--The establishment of a district wide “Master Plizug” study group to consider
renovations needed at both high schools. Consgtruit now underway and is slated to be
complete by 2013. Curriculum and pedagogy werartam drivers for renovation at Columbus
North High School.

--An Early Childhood Intervention Committee had deped the “Busy Bee” program to
provide quality educational preschool experienceltblocommunities children.

--The Bartholomew County Literacy Committee

--Having representatives on the Governor’'s Sendvigory Committee on High School
Reform

--Having a representative in the CELL (Center oté&lence for Leadership and
Learning) organization led by the University of iamaapolis. In addition CNHS, through annual
goal development at the individual teacher anth@department level, focuses on alignment
with corporation goals. Every goal is aligned wotte of the three corporation goals of Literacy,
Multiple Pathways, and/or UDL. Furthermore, welilde these conversations as agenda items
at our monthly faculty and department chair meeting/e feel that to see change happen we
must keep it in the forefront of the minds of theg® will be implementing the changes at the
most primary level.

As a basis of our building culture we know thateation is dynamic. We believe that

those staff members who are not prepared to chasgegeded, are doing themselves, their
students, and all other stakeholders a great disser

3.2How do you obtain and use information from your stulents, parents, and
community? Building relationships:

CNHSworksproactively to build and maintain mutually benediaielationships with
students, parents, alumni, employers, districtessis, local business, and higher education. As
with any relationship, communication is very im@ort CNHS must provide multiple methods
of sharing information regarding policy, procedym@sd expectations. Our stake holders must
have access to this information and be able toipedieedback in an appropriate and



constructive manner._Fig. 3.2Hlustrates the objective of CNHS stakeholderslitain and use

information to build positive relationships.

Figure 3.2-1 Objectives of CNHS Stakeholder Relationships

Stakeholder and Key Objectives of Relationships

M

hods to Support Educational Delivery

STUDENTS

.  Mutual commitment to educational excellence
«  Well-prepared student
- Global citizens

Student orientation programs
Voice/E-mail for all teachers
Curriculum aligned to Indiana’s
academic standards
Differential instruction
Extracurricular events

Web site

Global Studies Pathway

PARENTS
Active support and involvement in parent’s education

Parent orientation programs
Parent-Teacher conferences
Back to school nights
Voice/E-mail for all teachers
Parent workshops

Open houses

Parent forums

Web site

Parent Connect

DISTRICT RESIDENTS
High quality educational programs for all learners

Communication at public
meetings

Community meetings and
forums

Board of school Trustees
meetings

Community meetings and
forums

Web site

BUSINESS
Preparation of a quality workforce

Business partners/mentors that
support each school and
program

CIC, CCIC membership
Continual improvement coaches
at each school

HIGHER EDUCATION
Seamless education services

Center for Teaching and
Learning

Multiple Dual Credit
Opportunities

Campus Visits

LOCAL, STATE, AND FEDERAL GOVERNMENTS AND REGULATORY

AGENCIES

Public Law 221

No Child Left Behind Act
(waived as of 2011)
Individual Education Plan
(Special Education)

CNHS monitors its programs and services to acconatedthie needs of student groups.
CNHS leadership incorporates information derivearfithis monitoring process into the annual
process for planning future course offerings, paots and services. Examples that illustrate

CNHS’s monitoring process include:

* Monitoring student course selection to determirefggences and the need to adapt or add

sections.
* Monitoring enroliments.




* Administering student surveys
* Monitoring legislation regarding federal and stadeicational requirements
» Gathering information at Open House
* Continual and on going on-line conversations wihents / students
* Open door policy
* Community surveys

A key component for CNHS is to build and maintgap@priate and lasting relationships. It
is our belief that rigor and relevance can onlyabkieved through nurturing positive
relationships shared among stakeholders. Thaglsaild, CNHS uses surveys, direct
involvement and interaction to manage its relatgmsvith stakeholders. Feedback through
interaction in a variety of ways is reviewed ativas levels and times. This feedback is then
translated into improvement actions on our parufe 3.2-2provides information about how
CNHS addresses key stakeholder relationships.

Figure 3.2-2 How CNHS Manages Student and Stakeh&édlationships

How Relationship Needs are

Addressed

Building relationships/ Follow up

Partnerships

STUDENTS

e Student government

e Student Clubs

e Co-Curricular activities

e Extra-curricular activities

e Graduation celebrations

e School dances

» School fundraising activities
»  Open Door Policy

« Report cards and progress
reports

e Student-led conferences

e Retreats

e Meetings

Student council
CNAAA

CN diversity
council

ESL students
60+ student
clubs

EUTURE STUDENTS ¢ Freshman orientation Family School
; ¢ Back to school nights partners
» Demographic data
«  Open Door Policy * iumm;'tr StChOO| Students
« Community-based services ump Star
(Caring parents, Healthy
Community Initiative)
PARENTS e Complaint resolution process Members in
- Open door polic * Representation on committees school and
y . (curriculum review, textbook programs
» Parent-teacher meetings . '
. CCIC and CIC bershi adoption, etc.) CIC's
an membership « Bull Dog Booster Club Frequent
¢ Interview committees contact
COMMUNITY RESIDENTS « Face-to-face interactions Community
. « Board appointed member service
e Open door policy ! ) N
: . organization
» CCIC and CIC membership . ggmglurne'tyogfmm;ttgesl | bogards
*  Senior boards port printed in foca
newspaper Healthy

e Guest Lectures
* Guest appearances

* Representation on committees
(curriculum review, textbook
adoption, etc.)

e Bull Dog Boosters

Communities
board
Economic
development
board
Community
Education
Coalition
Director of
Youth
Development

BUSINESS

¢ Business partners at each
school and program

Baldrige in
education




» C4 (Brown, Bartholomew, ¢ Columbus Quality Improvement mentoring and
Decatur and Jackson center (CQIC) training
counties) e CIC members

*  Open door policy

*  Membership on school and
program CIC's
» School to work programs

HIGHER EDUCATION * Columbus Educational Coalition e Community
. : : « Provide rental space to higher Education
Articulation agreements education Coalition
e Center for Teaching and
Learning

Complaint Resolution Proces#n the event that we get concerns about hownee a
meeting the needs of our stakeholders, we haveass in place to allow them to express their
concerns and find satisfaction. To effectively nggmaomplaints, BCSC employs a Complaint
Resolution process. Figure 3.2Z=BIHS follows the corporation process if needadmbst cases
the concerns or issues are resolved prior to agbecomplaint being filed. Students and parents
receive guidelines on where to take concerns abeigenning of the school year. The info is also
found in our policies on line at the BCSC websB SC Complaint Resolution proce§3ur
staff is instructed where to direct complaints acke school/department. All complaints are
logged and categorized.

To be fair, we also employ a process to complinasniell. Though less formal, we
have as an agenda item, opportunities to shargabe that is done by our staff and our
stakeholders.

Figure 3.2-3 BCSC’s Complaint Resolution Process

STEP ACTION

1 Complainant addresses complaint to teacher or appropriate staff member for discussion. If
resolution not attained or assistance is needed, the complaint is then directed to the
department chair, then to the building principal or administrator.

2 Building principal or administrator arrange meeting with complainant and staff member to
discuss complaint.

3 If complainant or subject of the complaint is not satisfied with the resolution, the
superintendent, or designee, will meet with the complainant and appropriate representatives
from the school to resolve complaint.

4 Superintendent, or designee, facilitates Complaint Resolution Committee meeting to resolve
complaint.

5 Complaint Resolution Committee recommends appropriate action to superintendent.

6 Superintendent determines what action to take.

7 Superintendent notifies complainant and the subject of the complaint in writing of the action

taken within seven days.

8 If complainant or subject of the complaint is not satisfied with the resolution, they may make
an appeal in writing to the Board of School Trustees.




3.2CAnalysis and Use of Student, Parent and Community &ta Once information
and data is collected through the many sourcessegitis analyzed by a variety of people to
look for ways to improve what we are doing and vesvare doing it. As an example, through
monumental efforts of some of our staff and alurw@,began an Alumni Association. It came
about as a result of a need to reach out to ounnrdland create stronger bonds with our
community. We are pleased with this board and téir continued desire to make CNHS the
best it can be. This board has already begun tapajends.

With the information gleaned from a variety of steg we analyze the information and
share this information with those stakeholders wild deal most directly with that
information. Conversation may lead us to belida tt is best to enlarge our scope and include
other stakeholders that may be able to providdisolsior assist in the solutions.

An example of how we have used the data to impoaveperformance is in the use of
technology. We see the use of technology as adkesaching our public and listening to their
concerns. We feel that it will also help us tonbere responsive and in a timely manner.
Through websites, facebook, and other technolognesns, we are communicating with our
stakeholders. At the same time the world is simglaround us and we are improving our
practice of introducing ourselves through technglugthose who want to know.
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4.0 Measurement and Analysis of Organizational
Performance
4.1.a Performance Measurement

Individual departments within the high school sekttategies and measures that
contribute to the growth of Columbus North High 8chunder the broader corporation
objectives of Literacy, Diversity/Pathways and UDL.

Each committee or department'’s strategies arerezljto have specific, measurable
indicators and estimated timelines or checkpoiotgrbicking student and staff performance.
These checkpoints help to establish that the cormendr department is in alignment with school
goals and that the committee or department is ibariing to the overall growth of the school in
these areas. It is the responsibility of ColumNosth's Continuous Improvement Council to
integrate these strategies in order to establisfesmbommon school benchmarks. These school
benchmarks demonstrate that Columbus North isgmlent with the corporation's goals and is
contributing to the improvement of the corporatiomiatives.

The CIC has established clear guidelines for cdrdkgoals and related strategies and
has established a sustainable review system witb@ess calendar. That is their current focus
and work for the coming year as they refine effo®sM.A.R.T. (Specific, Measurable,
Achievable, Realistic, and Time-phased..See Appefdi ) goals have been established for the
school and are monitored based on an annual revAetemplate has been created to assist our
departments as they set their SMART goals. (SqeAqix 4-E)

Additionally, our departments are reviewing th@aient of their past department goals
to the school and corporation goals. School goale been established using school established
data, as well as data from the DOE and primarycatdrs from the DOE website. Unfortunately
the DOE website is not as current with similar degat has been in the past. Some data is 2-3
years old and this makes tracking current dataufitd> OE resources very difficult. Goals have
also been developed as a result of district invistthat are being employed to assist us in
reaching our objectives. Strategies for deploynaeatdeveloped and are effectively utilized by
the administration.

Individual departments are also responsible fougng that their course curriculums are
aligned to the State and National Standards far thspective content areas or disciplines.
Much work has occurred specifically in our Engldgpartment to ensure that current standard’s
alignment is mapped using state standards aligrdie curriculum. CNHS has done work
around Curriculum Mapping and this progress withalfor connections with the secondary
level. Unfortunately, the State has abruptlgdidinued its interest in Curriculum Mapping
and no longer seeks accountability from us thrabggymethod.

Benchmark on-line assessments for Core 40 coarskthe End of Course Assessments
(ECA’s), are still being developed by the State DOEe scores for this year have not been sent
as of the preparation for this document, so we lvdlunable to include those scores in our data
as we have in past years. We intend to use thasghb®arks to help guide our instructional
practices. These will also be utilized to measlapartmental alignment to those standards.

Alignment with state standards in mathematics amgligh is also measured by tracking
student data on the Graduation Qualifying Examigkhent with national standards is tracked
in specific subject areas using student test saresdvanced Placement Tests, PSAT, SAT and
ACT tests. Some departments are beginning to gsenanon end of course assessment for non
ECA courses to track student success within thsgiglines. We hope that this will provide us
with meaningful information.

Currently, trend data gathered by our Counselingt€drom standardized testing and
compliance data is another way that we comparg@edormance. To ensure a proper direction
for North, the Counseling Center and principals itworthis data on a regular basis. (Appendix
4-C)



4.1.b Performance Analysis

Tracking data and reporting that data is an impdp#éece in the communication process
to Columbus North. The principal has an open gmdicy and encourages communication with
all stakeholders at CNHS. Data is gathered thr@ugériety of resources.

Each department or leadership team is responsiblgefveloping action plans to meet
their goals around Literacy, Diversity/Pathways] &IDL. A major component of each action
plan is summative and formative data. What follasva partial listing of some of the ways
departments go about gathering data in conneatidineir goals:

Formative and Summative data collection:

Surveys Projects

Pre-tests Authentic assessments

Post tests Correlation to State Standards
Comparisons to similar schools Student achievesnent

Rubric completion Numerical changes in raw datéected
Oral reports/exams Empirical evidence

Discussions from PLC Feedback from PLC

Final exams Number of students taking Earlyl€ya
Remediation opportunities Co-teaching opportasiti

Number of web visits Increased student enrolinredepartment

Each department or leadership team analyzes proggen Student grades are
distributed to department chairs and principaldhesmnester for review of grade distribution
among teachers of the same course. The same prs@ggdied to grades given by individual
teachers. This feedback loop is a process cheekdore that assessment standards are equitably
applied to students taking the same curriculums diso used to examine the success of students
within a curricular design. Subsequent conversatltave led to curricular revisions, including
reading selections, sequencing of content, singletairses, and instructional methodologies. In
addition, Site Council, a representative facultg atudent committee, reviews course offerings
and serves as a valuable standing committee foicalar work.

Along with the student performance data, in-housgeys are also often used via
“Survey Monkey” or the survey tool on the “Schooiré¢” website program purchased by
BCSC. As an example, an evaluation tool was asedch half-day in-service. Included in each
evaluation tool is an assessment tied to the gddle day. Survey information about future
needs and ideas for in-service design are colldnydtie professional development team.
School performance on ISTEP, SAT, ACT, AP, ECA atiter testing programs are
communicated to the faculty in faculty meetings anith department chairs/coordinators each
year. We also share with more specificity to mersloé the English and Math Departments.

A current district initiative, UDL is beginning tdossom at CNHS. Each year we look
for ways that will allow us greater opportunitiesapply the principles of UDL. One example is
the securing of grant money for helping us devé&l@d principles at CNHS. What follows is a
brief history of our work in securing this grant.

Since the spring of 2006, our school has worked district leadership to connect UDL
principles to classroom instruction and studentieg. The Instructional Delivery Team
brought information from year-long district traigito school leadership groups. In the fall of
2007 North High School in-service coordinated warth Northside Middle School, which was
already under the PATINS Project, to further edei@aitd demonstrate UDL practice. Since that
time, school goals, department goals and indivipuadessional development goals have been
tied to UDL work. In the spring of 2008 and 201l CIC and Instructional Delivery Team



(IDT) did a classroom “walk-through” for data cateon, using a district rubric to assess our
status around UDL principles (See Appendix 4-B).

In each of the three core UDL Principles, our sa$essment placed us at an “emerging”
status. In our spring 2008 IDT report to BCSC disteadership concerning initiatives and work
around UDL for the coming year, the team identifileel following areas as supportive of the
UDL work. Lunchtime in-service, including but ronited to reading circles and new teacher
meetings, were noted as useful to teachers. Maaghers also participated in Critical Friends
work to review their professional practice.

In addition, work using Habits Of Mind, Academici@ent VVocabulary practices, and
Positive Behavior Instructional Supports (Data ppAndix 4-F) have all contributed to
increased awareness of using research based ssategneet the needs of learners of many
styles and needs. Curriculum mapping in Languagde #as also been mandated by the state to
address our need to meet the federal guidelin@¥ &f (Beginning in 2012 Indiana has received
a waiver from the AYP reporting process).

As part of the current needs assessment progralamBas North administers the High
School Survey of Student Engagement (HSSSE). fdatastudent responses drives
curriculum, instruction, and climate consideratiof$nally, school work around data-based
decision making, using Baldrige criteria, has beeeply embedded in school processes and
practice.

The UDL/PATINS Project Grant Team is no longer lgeitnded. We would have been
in year three of the three year cycle of the grdever-the-less, a group of North teachers from
each of the core subject areas have developetliithsample plans and focus group of
students for detailed study. During the 2009-Ibstyear our PATINS team shared their
findings. They were encouraging, but the resoudegfiot come through from the original
grant, and as such we’ve had to move on from tleikwThankfully the grant, while funded, did
provide opportunities for all North teachers to B3 instruction and share best practices in
UDL technology.

Sharing information about best practices at CNHiB wiher stakeholders is vital, as is
getting their input. The Counseling Center playsrevaluable role in this process. Through
their assistance, information is shared with parand students with each grade card
distribution. We gather input from students in itheividual classrooms which helps to shape
our departmental goals and in turn leads to Cl@rev Parents can use Parent Portal (a new
program as of the fall of 2010), e-mail, schedus#ts, use Naviance, attend annual Parent-
Teacher Conferences, and/or fill out surveys ataounual Open House to provide feedback.
Innovations such as “School Wires” have given teegland staff the ability to create their own
website to distribute and gather information. @aotly 85 % of the staff has created their own
website.

4.2 Management of Information, Information Technolagy and Knowledge
4.2.a Management of Informational Resources

4.2.a (1) DATA AVAILABILITY: Internet E-mail andhe district Web site are used for
student, parent, and faculty interactions. Datalmashared via these mediums. Public forums
(e.g. Parent-Principal meetings, Orientations, Gpeunse, school newsletters etc.) are used to
disseminate this information. Formative data &retl in order to inform key stakeholders of
progress toward goals. In addition, Parent Pagtalprogram that allows parents access to their
students performance in regard to grades, diseipiomework status, and attendance. We no
longer provide paper grade cards or curriculum ggii@s this information is readily available to
parents and students. Many students / pareniseularent Portal to track their own grades in
the classroom on a “real time basis.

4.2.a (2) DATA INTEGRITY: Fig. 4.1-4 shows how BC ensures data integrity,
reliability, accuracy, timeliness, security, anchitdentiality.



Fig. 4.1-7, Data Management Criteria

sensitive information. Counselors, secretaridf sé@ministrators, and all other
staff ensure that no confidential information essapeyond the “need to know”
circle. Certain information (permanent recordsgltieinformation, financial
records) are kept in secure areas. New employeesetected and trained with

Criteria How North High School Achieves the Criteria

Integrity All data collected and used are closely alignedhwhe corporations HEO’s and opr

(Validity) building goals. Additional data is collected ardudistrict initiatives that support
those same HEO'’s and goals.

Reliability We use standardized, computer-basedsues where possible, such as ISTEP+,
ECA'’s, because doing so allows easy state andnattmmparisons. We use the
same surveys, tests, over time to ensure tesbilélya Spot checking with in-houge
spreadsheet is used to compare with state repaystgm and the SASI BCSC date
system.

Accuracy North High School uses standardized, caerguased measures where necessatry.
All report data is shared among several key leatbecheck for accuracy.

Timeliness All survey data are analyzed and regutisided as soon as the results are
available. This enables each person to be in abofttthe assessment process as
much as possible to ensure timeliness of studehteather performance data.
Formal performance review meetings are conductedgjpal and all first and
second year teachers) two or three times yearly.

Security/ Teachers maintain security and confidentialitytahglardized test records,

Confidentiality| cognitive skills data, special education-relatddrimation, and all other potentially

confidentiality as a stated norm.

Parent Portal, Naviance, individual teacher webstad e-mail lists developed by the
Counseling Center are some of the key communicéticmology tools we use to communicate
with parent stakeholders. Over 500 e-mail adsresire on the Counseling Center’s “Show Me
The Money” e-mail list—a regular e-mail dissemethto those who want it that lists
scholarship/educational opportunities. This kstahes approximately 55 percent of our junior
and senior class membership.

Student stakeholders receive information in mwtiphys. As an example, a
communication system has been set up by Mr. Geergssistant principal, on Facebook. He
communicates regularly with our Student Assembigugh this, texting, and e-mail. As
technology in the students’ live increases, so dagsieed to reach the students through various
technologies that they use most often. Studerns hecess to the teacher websites, and our
students have the ability to register on the CNH®Bsite. Teachers and students communicate
through e-mail on a regular basis. Another exargle.We are one of 3 schools in the state of
Indiana that we know who conduct our Student Ass$emllections completely on-line.

Traditional trend data is available to all stakeleos. The school report card is mailed to
the home of each student and provides an academigiew as well as anecdotal information to
each parent. A “Report Card” for the entire didtis kept on each school within the
corporation. This publication is available to pat and distributed at Open House, Parent
Conferences, and Eighth Grade Parent Night. Teachkeeive ISTEP data at faculty meetings
and through e-mail. BCSC maintains a website wattporation data, as does North High

School.

Additionally, the Counseling Center includes otimformation such as calendars,
comments, and registration dates on the reporscadmparison data is also available on the
Indiana DOE website. Student grades and teachdegtistribution reports are used for analysis
within each department and through individual casagons between administrators and



teachers. As shown, there are many ways that are stur school data with our school
community.

Our Social Studies department has surveyed thelests for the past two year to gather
data around their impressive transition to a nowbigok, digital format. With the two years data
available we see that students appreciate theatifgitmat. We recognize the need to continue
collecting data for a few more years and are ndingito call this a trend just yet. (Appendix 4-
D)

Through the efforts of the T.I.LE. (Technology inud€dtion) committee, all hardware and
software must meet minimum standards before theybmgurchased and/or used. All
purchasing of technology is routed through techgplemployees and the Assistant Principal
who serves on the T.l.E. committee. The T.IL.E. cottee, in coordination with the BCSC
Technology Department initiated a user survey taitoo both the type of technology we use
and the access to that technology.

Based on the findings of our survey, we are pleagtdthe skill level and progress of
our freshmen students at Columbus North High Schda information will also be used to
identify where and when the technology has beergmted with instructional design and what
additional resources will be needed to support métvatives, such as our Senior Boards. T.l.E.
also hopes to identify gaps in instructional delvef technology skills.

North High School currently has a total of 4&#mputers in the building for student use.
This gives us a ratio of students to computers4fl4 Of these, 130 are used in the C4 program,
which serves not only North students, but also sgnschool students in the C4 cooperative
program. Additionally, C4 also has 4 laptop caith 18 computers each. C4 has six labs that
use computers exclusively for instruction and theehcomputer stations with specific needs like
Auto, Machine Trades, and Enrichment bringing titaltnumber of C4 computers at CNHS in
the C4 program to 222 computers in the C4 arell®dh. Our students attend C4 classes at
Columbus East High School which also has approxin&i4 130 computers.

CNHS has four large stable labs, and several mdddils offer sets of thirty computers in
each lab. An additional instructional lab of thicomputers exists in the Library. Subject area
resource centers also have small groups of twixtocosnputers to serve learning needs.

Access to the labs is on a first-come first-servasis. The current model for access is
under review due to high use of labs. The T.l.Eneittee in coordination with the Site Council
has identified the type and degree of technologyirements of each curricular offering in an
attempt to use the data for more efficient allaatf resources. This will become even more
critical as individual student access is needeadonpletion of Senior Boards work. As state
and district on-line testing programs increase atipuincluding Core 40 assessments, our limits
have been broached. In an attempt to balancadestid class/curricular usage, we are finding
that both are unable to be done in an optimum asahmgful way.

The increased teacher need for daily technologysuakso a concern as we switch to a
new student system called “Parent Portal.” This sggtem has provided some interesting
challenges that we must overcome. We do requaiehtr's to use computer driven grade books
and records for Parent Portal. Additionally, do@tack of open space at North, teachers will
have these demands without access to their owng@mah thus their computers during the day.
We are currently exploring a “Bring Your Own DeVi¢BYOD) initiative to assist us with this
concern. This initiative will hopefully allow fagreater access for our students. Until then, this
creates some additional needs for teachers tograparation areas with shared access to
technology.

Software needs are reviewed annually. While soaokgges have been affordable, the
cost of others restricts deployment of new curtdouldelivery. Grants are currently being used
to close the gap. Student user fees come afterotas incurred and resolving the issue of this
gap between cost and income is a key issue fadheol continued expansion of student and
instructional use of technology.



4.2.b Data, Information, and Knowledge Management

4.2.b (1) HARDWARE AND SOFTWARE RELIABILITY AND BSE OF USE:
CNHS has a technology committee (T.I.E.) which bedporitize its hardware and software
needs. In addition, the current UDL grant teamcguiring additional software materials and is
also involved in prioritizing needs and buildingeghnology plan for North. We are excited
with our renovation at the brink of beginning, besawe are exploring the BYOD initiative and
hope to implement this in the near future.

4.2.b (2) MAINTAINING CURRENT HARDWARE AND SOFTWAER: The district’'s
technology plan provides a mechanism for gathanfarmation about the latest technology and
its possible use in BCSC classrooms and by admatiig support personnel. BCSC
Technology Department, T.I.LE. committee memberd,@NHS Technology TA'’s provided
teacher and student training and support for harelweintenance and repair. The 360 process
has allowed the technology department to respone ificiently. This allows for
uninterrupted accessibility of necessary educatitnuds.

In summary, we use these data and information gtt&nom both short and long term
data to help us prepare for students, staff, anthaanity. We believe that student learning
needs now and in the future will be directly imgacby how well we provide and teach the new
technologies that are needed to keep pace witglthal society. Prior to making decisions
about our educational programming and/or emphasieefer to these measures to ensure that
we are making meaningful adjustments.
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5.0 Faculty and Staff Focus

5.1 Work Systems

The work systems of CNHS are organized aroundasschmission of preparing students
to be successful in their post-secondary pursditee school schedule is considered to be a
traditional schedule, with an eight period day antb minute class period schedule. The
organizational structure is traditional as wellhwitrincipals, deans, counselors, department
chairs, teachers, etc., that oversee the multghleaional functions of our building. This
organization is described in 5.1.a.

5.1.a (1) Organization and Management of Workee organization and management of work
and jobs at CNHS begins with the development dfidisHigh Expectation Objectives. The
district HEO’s are combined with our building go#ds alignment of purpose. Considerations
that are taken into account include: enrolimemtiesand federal regulatory requirements, labor
contracts, retirements, resignations, terminatistadf strengths/skills, technology, course
offerings, student needs, economic and politidatae, student and parent surveys, and
available workspaces and work environments.

The CNHS work system is organized by students taftlis a 9-12 grade level structure.
Building administration, pupil services, clericalistodial, and maintenance support are
organized and operate in our building as assisgatidcorporation offices. District
administration, business office, transportatiord tathnology support from our corporate offices
are a vital link to all school buildings.

Our high school teachers are organized in subjeet departments. Teachers and
Department Chairs have collective responsibilityrfanaging and enhancing their departments
and classrooms. Work is managed through deparainamd faculty meetings and through our
use of “Critical Friends” groups. The CIC assiateverseeing the work done in our building.
Building principals have day-to-day responsibistier managing the faculty and staff,
curriculum, and the safety and security of theitdings. The Assistant Superintendents or
Directors of Curriculum, Facilities, Human Resowre&d Finance provide essential functional
supports to the Principals.

The CEA represents teachers in the district. Thaese scheduled meetings to review
opportunities to improve CNHS. The district’'s Corate Continuous Improvement Council
(CCIC) has representatives from all employee gramuksparents. Each building and program
also has its own representative Continuous Imprever@ouncil. These councils keep the
direction of the district and its employees focusaceducational processes and continuous
improvement.

There are quarterly planning meetings each yedr thé Board of School Trustees and
the Superintendent and Central Administration. Abeinistrative Leadership Team for all
buildings is to meet quarterly to receive profesaiaevelopment and training for our CIC work.
There are monthly principals’ meetings that prowutake opportunity for professional
development, communication, and sharing. The mglg@rincipal holds department chair
meetings and building wide faculty meetings monthiye principal also has a “cabinet” that
meets every Monday morning to discuss relevantsaad efficiencies. The cabinet includes
representatives from the Principals, the DeansCtienseling Center, the Building Scheduler
and the Athletic Director.

5.1.a (2) Capitalizing on Diverse IdeaBeachers are encouraged to develop their fudrgat
through a variety of methods. At CNHS teacher trgnd creativity is encouraged. Our teachers
share ideas through department meetings and/atlgirgith the administration. This has

proved to be a valuable resource in managing tedatechanges at CNHS.




In the past the level of the teacher’s educatidneaement and the years of experience
determine the pay scale. As a result of Indiargigorelationships with various teacher
associations is in the process of changing. TleeRer Evaluation Process, which is also in the
process of evolving to fit current political desiyés designed to function as a professional
growth system. We have one more year under theasittact. When it expires we will adopt a
new evaluation process. Currently, teachers nolesttify a goal for professional growth in
alignment with building and district goals. Alttgluteachers must select at least one goal that
aligns with both the corporation and building goéhey are encouraged to select goals that at
pertinent to their specific situation.

Summer academies in the local area offer profeakgnowth opportunities for teachers
at no or reduced cost to the teacher. IDOE guidslfor expending district professional
development resources aligned with the building @disttict goals have changed recently
causing us to significantly cut our professionatelepment activities.

A new and innovative way of capturing the ideathefteachers at CNHS organization is
through the use of laptop lunches, reading cir@asd, through “Critical Friends” groups. Staff
members are encouraged to participate in profeakiearning communities. Many have taken
advantage of this opportunity for growth. Sevépabtocol’ tools have been taught to the staff
and this approach is used to draw out ideas frenpénticipants. This has generated several
good suggestions and ideas for improvement baseesearch about a subject or ideas
generated during the discussion portion of thd staktings.

Support staff is encouraged to utilize their fudtgntial by being able to be a part of the CIC at
North. Their input has been valuable over the gear

5.1.a (3) Communication and skill sharing building celebration committee is in place to
recognize various events and activities that tdkegpat North. We post student and staff
successes on our website for others to view. Wallowed to identify outstanding employees
based on criteria connected to service and achieneaif goals once a year at a school board
meeting.

We also review data across the school to see ifretbod of instruction has been
particularly effective. We are interested in lobakt practices and when this has been identified
the teacher or set of teachers are asked to dieretactices with others.

Best practices are shared in departmental meeti@baring is encouraged from internal
staff and this has allowed for growth opportunifi@sour staff. A few of our staff have begun to
have conversations via technology that allowslient to share and store lesson plans, ideas,
classroom management thoughts, etc., via this “bl@ur goal is to grow this in the coming
years.

5.1.b Faculty and Staff Performance Managemene8ysAs mentioned above, the evaluation
system is in its last year of use. IDOE has issuptbclamation that all schools will follow an
evaluation process that fits their philosophical apolitical agenda. Currently, a professional
growth system that ties teacher growth and devedoprio the building and district goals is
being utilized. All teachers must complete plamstheir growth that are aligned to the goal of
student achievement. The goals are kept bothretgcally and as a hard copy in the staff
members file.

Each year the building principal reviews the teashgoals for alignment and
applicability. Often there are discussions with thacher and/or department chairs as to how
this goal will enhance the performance and culddr€NHS. This process allows for a unified
front for all our teachers.

5.1.c (1) Hiring and Career Progressi®here are opportunities for employees to progi@ss
positions with additional responsibilities and ca@ngation. Despite the change by IDOE to
lessen the value of advanced degrees in our p#s, sca staff is encouraged to continue their
educations and gain advanced degrees.



We have frequent discussions in reference to “gngwiur own” and have focused
recently on growing minority students or studenith\special needs toward our profession.
This collaboration allows for open dialogue abourt culture and invites our staff to grow in
their profession.

As evidenced by recent moves within the distriat, staff members who are seeking to
move within our corporation have opportunities tostd. These opportunities are seen as
providing a friendly work environment within BCSC.

5.1.c (2 and 3) SKILLS NEEDED BY POTENTIAL FACULT®TAFE: The CNHS teacher
selection process is rooted in an identificatiomcpess for teachers embraced by BCSC. ltis
called the “Teacher Perceiver” and is developethbyGallup Company. The process identifies
twelve talents of outstanding teachers and provaéd&suctured interview process to aid in
selection and development of teachers. Additignale have begun to use “School Streaming”
for our on-line application process. Anyone daegjrio work for BCSC must fill out an on-line
application to be considered for an interview.

Through this process the district verifies therttdat holds as most important by having
potential teachers respond to these questions.taléms that were most closely aligned with
BCSC typically gives those teachers a leg up irhinag process. BCSC conducts a district
orientation for new teachers prior to the stat@th school year. In addition, each first year
teacher is assigned a more experienced teacheanastar. CNHS strongly encourages the
teachers new to our building to participate in rhbntNew Teacher Orientation” meetings with
the principals and deans.

Hiring staff from diverse backgrounds has beentifled as a BCSC goal. The desire is
to find qualified staff members from diverse baakgrds is rooted in a still greater desire to
allow our students a glimpse of working in a globabnomy.

Finally, the building principals at North have astd vision or what it takes to be a good
teacher. When interviewing we draw upon the amscst of our department chairs and
coordinators to provide input and direction in tieng process. The most important thing we
can do as principals is hire good teachers. We haade this is our primary commitment to our
students and current staff.

5.2 Faculty and Staff Learning and Motivation

5.2.a (1 and 2) EDUCATION AND TRAINING / USE OF FALTY AND STAFF INPUT:
The CNHS professional development plan links psitesal development opportunities with
building and district goals and with input from tstaff. There are several ways that these
opportunities are provided:

» District in-service days are held during the schear. The content for these days must
be aligned with district goals. Structure for thnee is determined at the district level
with input from building administrator(s), CIC atite CEA.

» Building principals are allowed to be flexible imetdevelopment of this time. This has
become an interesting challenge since the IDOHdikan away traditional times for us to
provide professional development and training for staff. Yet, the goal remains the
same for us. Itis to provide meaningful and pecbfessional development that may be
used for the individual teacher and/or group atiéigsithat enhance the ability of the
building to achieve its goals and prepare our sttgdor post secondary successes.

* Summer Academy course offerings provide the oppdstdor all faculty and staff to
enhance their skills and knowledge at no or redwostito our staff at various local
education providers. The summer academy contittugw in importance and
participation. As we learn instructional best piGes in one area we transfer that learning
to other areas to support continuous improvement.

» The Columbus Learning Center provides opportunfoespecific course work. These
courses are offered in conjunction with Indianavérsity-Purdue University at




Columbus, Purdue Statewide Technology, vy TeckeSTallege and Workforce
Development.

5.2.a (3) ADDRESSING STAFF AND FACULTY TRAININGThere is an orientation for all
teachers who are new to the district regardlessedf years of experience. Training involves
hands on work on our student management softwateter technologies that they will be
using in the normal course of their jobs. Addiaby, each district employee must receive
training in dealing with blood-borne pathogens.e Director of Nursing monitors employee
participation levels. Maintenance and food sereicgloyees receive safety training in each of
their areas.

The staff at CNHS receives training in those atbasare identified, often by them, as
the areas of needed growth. We are proud of alityab grow our staff and in their ability to
motivate and educate students. Much of what weadg due to budget cuts from the State of
Indiana, is in house.

5.2.a (4,5 and 6) FACULTY AND STAFF TRAINING DELIMEY AND NEW KNOWLEDGE
DEPLOYMENT. Professional development activities at CNHS asdumted for effectiveness
through the use of surveys and response formspdRess are summarized and evaluated for
ways to improve professional development.

A new approach to knowledge deployment has beeadt#ion of learning opportunities
during principal and staff meetings. Responsibiidyleading the group in studying a new book
or new article that is important to the directidrtree district is read by all of the members and
several methods of retention are used to reinftredearning from the reading and discussion.
At CNHS this same method has been used with soparitheents and led by the building
administration. Discussion protocols have beeghato all principals, assistant principals and
many teachers in the school system. These pratbesie, in turn, served as a safe and equitable
way to share information for staff and students.

5.3FACULTY AND STAFF WELL-BEING AND SATISFACTION

5.3.a (1 and 2) WORK ENVIRONMENT:

The school’s CIC focuses on continuous improvemésta part of the improvement processes
at CNHS “Action Teams” are formed as needed to wor&ugh improvement in specifically
identified areas of concern. The teams often asg-isciplinary and focus on a specific area of
improvement. They then will analyze the problerd commend a course of action to improve
student performance. Examples of our buildingieare the CIC, GAT teams from within the
CIC, our department chairs, and the building adstiative cabinet. We would also include our
PBIS and ICT teams in this as well. The goalsestablished at the school level and include
goal teams. These teams provide a mechanism édmecation and collaboration to improve
student and organizational performance.

5.3.b (1) KEY FACTORS AFFECTING WELL BEING, SATISEATION, AND
MOTIVATION: With any profession there are key factors thatcaffiee well being,
satisfaction, and motivation of the employeess ttatural for employees to want to feel good
about where they work and receive positive feedlmactheir job performance. At CNHS our
staff is no different. Despite continual cuts fr@tate revenue and a focus on what is wrong
with public education instead of what is right withour staff knows that there is no greater
calling than to teach.

In a public educational setting the bottom linedatisfaction is centered on the positive
relationships that are built around and among stisii@arents, and staff. For years there has
been a mistaken belief that satisfaction was basgrhdes and high standardized test scores.
This unsupported believe still exist in some cscl@ur experiences teach us differently. They




teach us that healthy, strong relationships aratimeber one measure of satisfaction for public
schools.

The building principals monitor satisfaction througpbservation, surveys, classroom
“walk throughs,” and conversation. Time spent dgsing our climate and culture with staff is
often done in an informal setting. This time phigdividends.

The CEA also monitors satisfaction and the workiremment. Concerns are brought to
monthly corporation Discussion Committee meetirmgdriput and resolution. The Discussion
Committee is composed of administrators and CEAdeawho address those topics discussable
under Indiana Public Law 217.

The Support Staff Roundtable serves as a voicsupport staff personnel. They meet
monthly or quarterly and discuss issues importamigich group. We believe that by being
valued and given opportunities for input into oultere and environment, out staff will find
greater satisfaction in doing their jobs.

5.3.b (2) EVALUATION METHODS

Again, the evaluation process for CNHS is curreatiger review and we will experiences
changes in the near future. At present, North Bigiool includes in their evaluation processes
as per the contract, goal setting for tenured teacand follow the contract for all non and semi-
tenured staff. Additionally the building admingtiion is an active group that finds time to be
visible in throughout the school building. As sweé have both formal and informal

observations of our staff. Additionally, many $taiembers have end of course teaching surveys
which allow students an opportunity to share thrapressions of how the teacher has done
throughout the semester/year.

As a way, of evaluating staff satisfaction weindilour professional learning
communities, our CIC, our department chairs, and‘@Gutical Friends” groups. They serve as
sounding boards and conversation tables and allowgtaff a safe place to have tough
educational conversations. When the staff of ChNéH8lowed to share their thoughts without
fear of repercussions we find rich conversatiorts gneat opportunities for growth.

5.3.b (3 and 4) Assessment Methods and Measures:

Assessment methods and measures of faculty aridvehbeing, satisfaction, and motivation

are tracked via formal evaluations as proscribeddmyract, by conversation, through goal
setting and through performance evaluations andfoymal process of daily conversations.
BCSC utilizes two evaluation instruments. Oneoisrfon and semi tenured teachers. The
second is for tenured teachers. The non/semi tdraw@uation tool is an evaluation instrument

a rubric comprised of 6 performance standards. tdbleused for tenured teachers is around goal
setting and follow up.

If it is determined that there is a need for grqvaitr corporation also has forms designed
to work with the teacher to strengthen their slalisa teacher or to help the person realize that
education may not be their calling in life. Asamoration BCSC also includes indicators of
retention, absenteeism, grievances, safety, arduptiwity as key indicators of satisfaction. A
copy of our current evaluation instruments are tbumour current collective bargaining
document at this site, pages 83-1®LCSC Evaluation Instruments

It should be noted that all public schools in th&t&of Indiana are undergoing a change
in their evaluations. BCSC is piloting a new evéluathis year at three of its schools.
Beginning in the school year 2013-14, all schoolBCSC will begin using the new evaluation
rubric.
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Section 6 Process Management

6.1 Key Processes for Student Learning Success

CNHS'’s philosophy in reference to student learriiag been developed through
collaboration between all stakeholders within outl Bog community. We begin by noting
successful practices that lead to enhanced stisming. Additionally, we adhere to the
Indiana DOE standards, rules and regulations to ¢peide our work. At the same time we
assess the needs of the students, the school catyrand all stakeholders in the educational
process to determine just exactly what it is thatvwalue. In this process of identifying key
processes and integrating those same processeswrigiactices, CNHS also considers the
research of leading educational scholars as weti@storing trends locally, Statewide, and
Nationally that define the skill needed to ensore students success. Finally, we assess
strengths and areas of interest of instructioradf &r the planning of our professional
development where needed to implement our contsiiaprovement process.

6.1.a Defining the Core Work

Learning centered core processes are defined dyistuthe flow of education activities
and the variables that impact the quality of tlereng experience. Again, we consider both
standards given us by the IDOE and our own stasdafrdcademic rigor as we bring the student
into our school and prepare them to be lifelongriees. Fig. 6.1-1 helps to describe CNHS'’s
factors which are utilized to optimize the learnexgerience for all students. You see the
student go into CNHS, the key processes arounaament, technology, and instructional
methodologies that are at the core of our work, faradly, the results....a student prepared to
take whatever course they choose once they lea#SCN

The Student Learning Success Processes 6.1-1

Fig6.1- 1 Instructional
Facility
Instructional Instructional
Material \ /Staff
!
CNHS .
Students Lifelong
> Learner
/ T Instructional
Technology Environment Methods
C ulture

Our resources guide our students toward the atipmisif knowledge thus assisting the
student in becoming a lifelong learner. In identify key learning core requirements we
identified essential areas that we believe mushdeded.

Instructional Material : The selection of instructional course materialgit with instructional
staff in core academic areas. This textbook adogirocess occurs every six years, with
membership of the selection committee comprisedegfinstructional staff and
community/parents. We follow all Federal and Stat&lelines in the selection process.
Department leaders also use research based resamateelivery processes in determining
course materials. A key component of this proce#ise built in flexibility to assess the success
of selected materials, and then adopt new matefiateded.




Instructional Facility : We believe in having a clean, safe learning emvitent. To that end we
are in the middle of a $55 million building projedfey changes that we will see in the next two
years: larger more flexible learning spaces, edigtition of related academic areas, and
improved infrastructure that will sustain our léamenvironment for the 21Century.

Instructional Staff: As we review the learning system and variabfesscting the quality of the
learning experience, we determine the key componeamtr system to be that of focusing on
hiring the best teachers and administrators we #as.our belief that there is no other
component which affects our students learninggeceater degree than our staff. Our staff is
considered to belighly Qualifiedaccording to the federflo Child Left Behindct.

Instructional Methods: In addition to standards based instructional weshour staff utilizes a
variety of additional tools/methods, including Imatt limited to: differentiated instruction,
Universal Design for Learning, and multiple meahsepresentation, engagement, and
expression. In 2010, an Instructional Consultatind Assessment Team was formed and
training for them began to match individual studestructional needs to an appropriate
methodology. This training is funded until 2013.

Environment and Culture: Philosophically, one of the most important thitiggt we do as a
learning system is in the creation and fosteringaditive relationships with our students, by
putting students first. This is the core of “ThellBDog Way” (See Preface). To support this,
we have created a Positive Behavior Instruction@ip®rts team, which reinforcd$ie 3R’s
(Respect, Responsibility and Relationships). oflbur work is reflective of the larger
community’s expectations for CNHS as a world classning organization.

Technology While trying to meet the needs of a diverse papreof students, technology and
access to such technology is always at the fore.b&gan the 2010-2011 school year with an
intent to implement a 1-to-1 technology model far student population. As resources proved
elusive, we have had to review and “tweak” our plaMVe are now looking at a “Bring Your
Own Device” system, where students will be allow@tiring and use an acceptable device from
home. Initially, this seems to be the most finaligiresponsible approach for BCSC. We did
pilot some 1-1 programs in World Languages, SciamteSocial Studies this past school year.
The corporation plan is to use those electronicogswvto supplement our new BYOD plan.

6.1.b Interfaces of Processes and Key Information

We have several work groups in our learning syst&ach of these groups collaborates
in their work. Work that may take place in onewgras, as appropriate, shared with each of the
groups to ensure consistency and avoid duplicatiorork. Additionally, work shared often
prompts a healthy dialogue and may prompt a frebaxge of ideas and “next steps” for our
building leadership. This exchange will many tinfied a way to reach all staff and input from
staff, on those appropriate issues, is always wedcoOur staff has been given a word document
outlining key groups and/or committees in our bindd (See Appendix 6.1.b) It has been shared
with them that they may share their ideas withdiogd leadership on any issue.

The Principals Cabinet consists of the principapresentatives from the counseling
center, the deans, our building schedule coordinata our Athletic Director. The CIC
(Continuous Improvement Counchias representatives from administration, certifiedf,
support staff, and community members. The Departi@eairs include the principals and the
four core department chairs, as well as the degaticoordinators from Special Ed and our C4
Career Center. The Site Council consist of ourséesi principal and representatives from our
departments that are familiar their subject arederd, curriculum, and scope and sequence.
This council also includes a student representatisa@ch of these groups work toward improving
what we do by continually reviewing what we do dav we do it.

The Principal’s Cabinet meets every Monday moriimgughout the year. The CIC
and Department Chairs meet once a month. Infoomasi shared among the groups as needed
and applicable to the smooth operation of our divemark. Our in house Site Council deals with
Curriculum/Instruction and improvement. Each yisay meet in the fall and have discussion
around how to improve our instructional methodol@ge definition foinstructional Methods
on page 2 of this section), proper course sequgi@murse Description Guidce (2011-12




CNHS Course Description Catalpgand review any new proposed courses for themptgy

school year. This includes course titles and nelnaages which occur every few years or as
brought forth from the IDOE. This collaborationsenes an efficient and more streamlined work
process. We have found that by being open in oomeunications the entire Bull Dog
community operates at a higher level.

Additionally, by working together we find that sems or staff members always find
access to a level where their questions and coseéthbe addressed and resolved. The work
environment is such that there is open and cleanuanication among the key groups. The
ability to share ideas, thoughts, and concernstignhibited by a fear of upsetting anyone. Our
professionalism is such that we trust what inforarats shared is valid and deserves to be heard
without repercussion or reprisal. This makes foomfortable work environment even when a
difference of opinion is presented.

This continual sharing allows for clarity about ewwrk and meaning in our purpose.
This also allows us to define those areas of thatrour attention and understand our roles in
attending to those areas defined.

6.1.c Information Systems

Recently we switched our student management saftwAs anticipated there have been
a few “bumps” and “hurdles” in this transition. Vilee excited to get the “bugs worked out” of
this system. Once we do, we feel confident thatstikdent data that we are able to collect will
be of value for all stakeholders in our community.

One feature of this software is the ability forgratis and students to access attendance,
discipline, and grades “live.” This allows studeand parents to have a much clearer picture of
their educational status. Feedback is providedediately about what assignments are missing
or overdue. This immediate feedback has provdieta valuable tool as we communicate with
our parents and students.

Each year we review the results from our standeddiesting practices required by the
Indiana Department of Education. We do our besligaggregate the IDOE data in ways that
are meaningful to our mission. We use the reglé#taned from the State required standardized
test to help us determine how well our studentsrda high stakes, “one size fits all” type of
examination. The test results also provide feeklbamstructional staff on the success of some
of our instructional methodologies. We find thdlslof collaboration, decision making, time
management, persistence, etc., (skills essent@irtonission at CNHS) difficult to quantify
from a standardized test. We anticipate havingyemations this coming year on ways to
guantify these skills and our other successesateanot easily quantified.

Another tool that we have found to be very helpguNaviance.” (Naviance
Connections) Our counselors have built a database of inébion within “Naviance” to track
student success at the beginning of high schowut their time with us, and after high school.

We began using “Naviance” in our counseling cetiteze years ago and this has been
another great tool to track our student succeg®ads, and aspirations. Many tasks can be done
with this software management tool. Tasks that beagone include but are not limited to:
resume writing, scholarship tracking, college chejacareer aspirations, student “four year
plans,” and college applications tracking.

In addition, “Naviance” has built in surveys arowuallege and career choices and a
“Learning Styles Inventory” for students. All d¢fis adds up to students taking “charge” of their
education and learning habits of mind that will piayidends well down the road. As can be
easily demonstrated, this software is quickly pngvio be an invaluable tool for students,
teachers, and parents.



6.1.d Facility Needs

We live in a world that is in constant motion. A& not plan on being where we are
today, next semester. This attitude is importaneflucational and technological facilities and
needs in the context of the many changes takingea the educational horizon.

Currently Columbus North High School is in the ni@df a $55 million dollar
remodeling project. Our building was built in ta&ly to mid 1950s and although there have
been changes and updates over the years, it haddod@rg in a number of critical educational
areas. Our facility was first built as an elemepntauilding and then slowly, over time, structure
was added piece by piece. The last additionsaoditorium, an auxiliary gym, and our
natatorium were added in 1984.

We are excited to finish our remodeling and allaw students and staff to have the best
of the current technology and appropriate learsipaces. Notably we will have areas designed
for students to use as resources throughout théhdayve have not had before. We will also
have technology in every classroom that is UDLnfdig. Even amidst the current construction,
we are looking into the future and studying onerte computing.

To that end we have made several school visitshter states to see what it will take for
our corporation to be one to one computing realy we have studied this need it is interesting
to note that we are moving toward a design thdtalldw students to “bring their own devices”
to work from and with.

All of these processes are managed in an orgafesdibn. The corporation and
building each have committees established to gamdidirect this work. When needs are
addressed, input is sought in those areas andtfrose stakeholders that needs be consulted.

6.1.e Creativity and Innovation for Continuous Improvement

Although CNHS has always been proactive and inneeat conducting professional
development for our staff and students, it has imecmcreasing challenging in that the IDOE
has restricted our use of professional developmays and opportunities which we have been
able to participate in the recent past. Traditiamservices and workshops that the staff may
have participated in the past have become lesadreqlo in part to budget cuts. As such, we
believe that our modus operandi in providing camins improvement have been exemplarily in
terms of creativity and innovation.

We currently work as an administrative team to enage our department chairs,
department coordinators, counselors, and otherawgonent teams to design ways for
continuous improvement to take place. Some obest ideas come from our teachers who read
professional literature and bring ideas to thedtalidbepartment chairs have been very active in
seeking out the latest in best practices and sh#nem with our leadership teams.

The principals and department chairs have beenpeactive in developing ways to
provide opportunities for continuous improvement.

This year we began having “Laptop Luncheons.” €ree designed as “working
lunches” and allow staff to participate in professil development during their lunches. This
year we have used these luncheons for things subtoadle, Enhanced Moodleing, Data
Management, Naviance, Use of Databases, Cornedl td&ing, and other technology
opportunities. A point of pride is that our stafembers assisted and directed each of these
“Laptop Luncheons.”

We have also had many conversations at the cogplaatl about one to one technology.
Our conversations throughout the year were to begito one technology for all students
beginning in the school year of 2011-12. In prapan for this we had several staff members
that participated in visits to Virginia and Texaslwzehalf of BCSC.

Another example of our creativity and innovatiorC&HS is the continued development
of our “Senior Boards.” Senior Project Page Our “Senior Boards” might best be described as
a culminating senior project that requires the@eta propose an activity that they are going to




do in their senior year, write a paper with thatjgct in mind, do the activity, and then present to
a three person teacher/community panel for reviddditionally, seniors are required as a part
of this process to do 10 hours of community sergioe at least 2 job shadowing experiences.

In annually reviewing our “Senior Boards” we hawntinued to tweak the process and
this gives us a chance to improve this projectesehexamples are representative of how we
work to improve student learning and work togetiogorovide opportunities for our staff to
improve.

6.2 Designing, Managing and Improving Key Processes

6.2.a Work Flows

Our key processes are managed by several groupspit® the collaboration of multiple
groups, we feel that our process is appropriaterevalves around clear communication
between the various parties involved. These wowdldide the groups already mentioned in sub
section 6.1.b The chart that follows is a grapbjgresentation of how our work flow design
functions at CNHS.

PLAN: DO:
Define Approach Train
And And
Plan Deployment Deploy the
Process
IMPROVE: CHECK:
Goal met?
Standardize if ye Monitor Progress
Analyze and
Goal Not Met? Make Adjustments
Try New Strategies

Processes are managed by administration, departiains, CIC, Site Council, etc., in a
way that allows for a broad base of key leadefsetaware student needs as they occur. These
same groups are proactive in indentifying improvetigeas and bringing them to discussion.

In addition, our Continuous Improvement Councillinbm time to time will “authorize”
a “Goal Action Team.” A “Goal Action Team” (GAT}% iestablished if there is a specific need
that the CIC feels it is important to be addresséd.example of a GAT that we use is our
Positive Behavior Instructional Support (PBIS) teahiis team came about through
conversations with our corporate offices. Origwélwas our Instructional Consultation Team
(ICT), but over time has evolved into a team tlestks ways to reward positive student
behaviors. Samples of what they have done canlelfat PBIS weblinkWe invite you to
review this wonderful example of how our work flpnocesses have effected our culture at
Columbus North High School.

6.2.b Training on Defining Workflow and Identifying Value Added Work

In as much as we desire to improve our educatsgr@ices and we know that training is
necessary to do just that, CNHS provides severgswdnerein we train our staff in workflow




processes and identify value added work. Thesertymties include, but are not limited to the
following:

New teacher training-Each year this is done at both the corporate aiidibg level. Columbus
North has new teacher meetings each month to imtedur new staff to our processes and
culture.

Mentor teachers-Each new teacher is paired with a veteran teachieis helps our new staff to
receive direct, “in the trenches” help on the dagay needs as a teacher at CNHS.

Faculty meetings-Each month we hold faculty meetings where in warshdeas, have
conversations around processes, anticipate challelagd discuss improvement processes at
CNHS. All ideas are heard and considered.

Department Chair meetingsWe meet each month as a group to discuss issdesoagerns
about our current instructional and workflow praes. Department chairs also hold scheduled
department meetings with their staffs. These augons lead to opportunities that we learn and
grow from.

Critical Friends Group-Started several years ago, our Critical Friendu@twas also begun to
evolve as needed to meet the needs of our sta#f Mm@kt to share instructional ideas and best
practices that can help us better assist the leguafiour students. A notable CFG this year exists
among the Math, Special Services, and ESL Depats@nwell as C4 instructional assistants.
This CFG began meeting weekly to develop and utalgianethods to improve and implement
instruction for enhanced student retention andoperé&nce in specific algebra concepts. Plans to
continue this CFG are underway for next school.year

Instructional Consultation and Assessment Team {ISAThis team is new to CNHS this year.
The team is to serve as a resource for teaché&epmg them make the educational match
between their instructional methodologies and stutarning styles. Using an approach that
allows teachers to see their students from thadmitsoking in, teachers begin to have a greater
appreciation of their students strengths and limoites in learning. This allows teachers to find
the proper instructional match for their studems atilize those to enhance student learning.

All of these professional development opportunities/e as value added to our educational
processes at CNHS.

6.2.c Evaluating Performance of Processes and Lewmng Systems

A current encouraged practice in education iske tast results, and most often
standardized test results, and use those resusdoav student progress.” Philosophically, we
believe that this approach is not a good measubnewfwell our students are doing in the “big
picture.” That said, we do use standardizedrtggt assist us in taking a snapshot of a
student’s performance at a given time.

We believe that other data can better capture edopnance in terms of our ultimate
goal, that being preparing students for post semgnplursuits, whatever those might be. That
means that we believe in preparing our studentmfme than just scoring well on a standardized
test. We want our students leaving our school withjust intellectual skills, but with skills that
will make a difference in all that they will do,ga&rdless of what they choose to do.

An authentic data collection piece for CNHS center®ne of our teacher’s work with our
students in Special Services. One of our teadfesgidents with special needs co-taught with




one of our English teachers in an inclusive clamsro The English teacher had other classes
without that specific support. The performanwer the class with support clearly stood out
when compared to classes without that support.leMudget restraints may restrict our
providing support in every class with need of suppONHS is encouraged by the results of the
support that can be given and use it to informdidasions for inclusive teaching, in particular
the high stakes content areas. [Valuing thatgp@aata, we continue to not only use this best
practice of inclusive teaching in English but othezas based on need and high stakes.]

Graduation Rate-our students graduate at a rate that is 5% hitjlaerthe State average for
high schools in the state of Indiana. Of thosé ghaduate, approximately 90% go on to post
secondary pursuits. Those pursuits could includenbube limited to, military service, four year
schools, two year schools, a job, or further tecdirtrainings. Those who don’t pursue these
paths go straight into the work force.

Naviance—Naviance is a new but promising piece of softwthet has allowed students, parents,
teachers, and counselors to track a student’s ggsghrough school. With this software

students can create resumes, fill out Senior Sgyvweagtch college choices to career interest,

track college scholarships, and even track posirslary successes. Parents can even access this
software and add important information about teeidents. Teachers can post letters of
recommendation here as well. We are finding gas®s dior this software and are happy with the
data we collect that helps us know more about tugtesit performances.

Scholarships-over the past five years graduates of CNHS hagruad over $50 million dollars
in scholarship money. This year (2012) our graidgatlass has over $11 million in scholarship
money awarded to them. This data captures thi& epiLNHS graduates and allows us to find
ways to meet our seniors post secondary neede GBart 7.1-15 in Section Seven of this
document)

C4 survey graduation surveyeach year our C4 Career Center) conducts a sofigir
graduates. We find from this data that those stisd@ho take a C4 class are successful in their
post secondary pursuits and are more likely to istélye career field they initially chose going
into a college or university.

6.2.d Piloting New Approaches to Learning System

While we are supportive of new approaches to carmiag system, we believe they
should be piloted before a wholesale change gaesffect to minimize the risk of failure.
Here are three examples of how new approacheatoimg and/or learning systems have been
piloted at CNHS.

The first is around “Digital Textbooks.” In 2008mSocial Studies department was due
to adopt textbooks. In their review of the bodksyt could not find one that satisfied what they
were looking for. Our leadership proposed lookangligital textbooks. Our Social Studies
department decided not only to teach without aiticathl textbook, but the truly bought into the
concept. It wasn’t long until they were receivimgtional attention for this approach.

Today our Social Studies department chair has ledve other states to share what
we’ve done and how we've done it. Additionallyedio the success from this “pilot,” as other
departments come up for their textbook adoptiom,yeay are considering a digital text as a
viable option.

1-to-1 computing-BCSC in general and CNHS specifically is very iagted in moving
toward 1-1 computing. But before we went out aoddht a bunch of computers and/or
educational electronic devices, they visited schaolTexas and Virginia to educate themselves
on the best ways to implement such a program.

From these visits it has been determined that rdtfae spend lots of money on
traditional one to one computing resources, we p¥idit several smaller projects and determine
what might best suit our needs. We're doing thisigh grants and encouraging teachers to
submit proposals for the money. Preference isngivghose teachers who will try new




technologies with only one/two of their classes #rah compare the results with their other
classes who did not have those technologies.

We are also beginning conversations around “brimg ywn devices” (BYOD). This
concept will encourage the use of students owmiaolgy within the classroom. Again, rather
than just jump in we are slowly testing the waftersapplicability in our school and community.

An example of a practical application of BYOD hasb employed by the World
Language Department this year to enhance the dawelot and understanding of a second
language. Several of the applications they usehisregard were, My Big Campus, edmodo,
conjuguemos You Tube, and Pinyin Practice. Manyhe$e programs can be accessed through
school equipment but World Language teachers ctuoge beyond that concept with the idea of
BYOD in mind. A more comprehensive list and expléon is on the World Language website
in the student resources lifitp://www.bcsc.k12.in.us/Page/1638

A final example is around our departmental collation. We believe that if our
departments can collaborate around our studeni€atibn then the students will learn at deeper
and more enriching levels. We are “piloting” theewof our Special Ed teacher and math/English
teachers having “critical friends” groups that ghprofessional development time to improve
their instructional methodologies for their student

6.2.e Use of Action Plans

Our CIC is the place where a majority of our acfitens are discussed and carried out.
We have a Goal Action Team (GAT) template that we @ assist us in our goal planning
sessions. Our GAT template is locate@apartment Goal Templatéor your perusal. (Also
found in Appendix 4-E) We have set this up so thatdepartments can align their goals with
corporation goals.

An action plan usually comes about after a needkan identified by a staff member.
The CIC takes this suggestion under advisemenhasdonversation around the validity of the
need. If agreement is reached that work needs tibhe around this need, a GAT is established
to further review the need.

Our Site Council is a standing committee that mee&sy fall to discuss our curricular
offerings. The chair of that council is very orgead and has a set way of establishing plans that
involve any changes to our curriculum. Expectatiare very clear for each member of this
council. New courses are proposed, old courseéstimav lagging enrollment are reviewed and
curricular scope and sequence is discussed todadlhie most effective pathway for education to
take place. The work flow of how a course is apptbthrough our Site Council is shown in the
figure below.




New Course Approval Process For Columbus North Higlschool

Approves or denies course proposal based on
SChOOl Board community norms, available resources, state and
4.» federal guidelines, and overall school system goals
Director of Reviews course proposal is consistent with BCSC
. goals and can be supported with system resources
Secondary Education such as staffing, facility, etc.

As a GAT of CIC, reviews for balance of curriculum

. . in the overall school design. Ensures course obfige
Slte COU”C”/ CIC appropriate, necessary to meet student needs and

sustainable with current school resources. Corside

if the course competes with a course offered irtteTo
t department creating unnecessary duplication.

Reviews to make sure the course is needed for lbvera

Department and curriculum balance. Checks for appropriateness of
Department Chair/Leader content and availability of resources. Makes sure

course design is consistent with department, school
t and state norms and standards.

Creates the course by defining standards, resources

Teacher or GrOUp of Teachers and assessments based on student needs and

curriculum balance.

Our Technology in Education committee (TIE) meetsaagegular basis to establish
action plans around our technological needs. Wsbad to be a building model has slowly
evolved over time to become more of a corporatiedeh With our building renovations taking
place our corporate leadership has discussed hbestoequip our buildings and classrooms
with current devices and applications.

6.2.f Disaster and Emergency preparedness procedwe

Our building follows State laws and corporate exgigons when it comes to disaster and
emergency preparedness. We hold our drills asctegdy law and discuss ways to improve
our egress and safety with each drill if needed.

6.2.9 Sharing Lessons Learned

Lessons learned from the various leadership grau@NHS are expected to be shared
with our staff. It is important that we do not o in a system that keeps key learned lessons
secret. The expectation is always that learnesbtesare shared with all stakeholders.
Accordingly, each group already discussed is eraged to share we each other at the various
meetings that we might have.

In our Principal’'s meetings each Monday we shaselé&arnings from our work with
students, staff, and the public. Notes are takehi® meeting and shared with all the
participants as follow up.

Anytime we have learnings from corporation meetiagsommittee work or councils
that one of our leadership team is a member o§haee what we have learned with each other




in our weekly or monthly meetings. This is donaiwmariety of ways including but not limited to
e-mails, memos, faculty meetings, department chagtings, CIC meetings, and our Principals
meeting.

We use our websitén(tp://www.bcsc.k12.in.us/norftas a primary tool in disseminating
our work, and the lessons learned to all of oukedialders.
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7.1 STUDENT LEARNING RESULTS

Key measures for student academic performanceefieeted in our school’s results on
the State Standardized tests. These have chaagexhktimes over the past few years. These
measures include results from a variety of assesstoels including the ISTEP+/GQE, Core 40
End of Course Assessments (ECAS), SAT, ACT, PSAH tésts, grade distributions and the
formative and summative data gathered around spelepartment goals. As part of the ever
changing accountability measuring system for tte#eSof Indiana, the ISTEP+/GQE has been
phased out as “the measure” used by the State D@BEyapublic high schools in Indiana. This
was the last year for our upperclassman to renmeediad/or qualify for a diploma by means of
the ISTEP+/GQE. The End of Course Assessmentsiaiill begin to be “the measure” used by
the State.

Even as this transition is taking place there areversations around changes to the
Indiana GQE again, and on the national landscagre ik talk of new “National Standards” that
will eventually be used to measure student achiewemWe do not know when or if those will
be adopted. This ever changing target makesfitudlif to properly and fairly assess our
students’ progress. For now we will use the ECA3#ce the measure has changed the charts
we use, the
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ECA charts, will be new charts on which we will betp track this trend data. We are dropping
the ISTEP charts starting with this year’'s Schogbiovement Document and will use it only as
it includes the 8 grade scores.
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The IDOE compares results from this testing
process to a specified set of criteria used foerti@ning the overall level of performance of a
school district. Results from the ISTEP+ from thieldle schools and ECA'’s from the high
schools can, in any given year depending on whetndent takes the course, provide data which
is used to show how well our students do on thes®lardized high stakes exams.

Additionally, the IDOE moved to an “Academic Colagtoup. This will once again
create difficulties in comparing “apples to applésim any previous year to the next.

Beginning in the 2010-11 school year, the IDOE dsleed that we track the End of
Course Assessments (ECA’s). Unfortunately we didreceive assistance from the IDOE that
would assist us in analyzing the data and in sptppropriate goals around them. Additionally,
our funding from the State was cut so we lost raatgmh staff that previously assisted our
students in preparing for the standardized tesdditionally, at the time of this writing, the Sgat
DOE has not posted our scores for the percentngabsith. We are left to report the old data
and will add the new percents when they are posted.

With the scores in for this past spring, our pkatoi share this information with our staff,
department chairs, and our CIC throughout the @aofshis year and to include information in
the next School Improvement Document. This inckuagditional charts that would represent
the new ECA scores with averages of schools athesState used for comparison, if they can
be found. Note: if found the schools will not nesarily be demographically similar.

The cohort group for the class of 2012 has shovwgrorement and we are proud to say
that currently 83.4 % have passed the English 18 &@l 86% have passed the Algebra 1 ECA.
This is a testament to the fact that we meet stsdehere they are and grow them.
Unfortunately, the IDOE does not use any kind afigh model to show or make public student
successes on the ECA'’s after they have taken sthéatethe first time.

Figure 7.1-1 through figure 7.1-5 reflects CNHS/er@ge school performance on the
ECA'’s according to the Indiana Department of Edioces requirement. The trend data shows
very little since we have just begun using thisadaipically it takes 3 years to even begin to
show a “trend.”

The challenge of maintaining a level of achievemgmiade more difficult because of
increases to our enrollment in sub groups thabheslly have performed lower in the State
required high stake exams. This is a dynamitltha caused us serious reflection and allowed
us to seek ways to improve our instructional metihagies.

Our hope is that soon the IDOE will find a consist@measure that allows us to truly
measure our progress and more importantly, our tirower the years. Through disaggregating
new test data we hope to find some connectionsminmn threads that will allow us to better
assist our students in their academic pursuits.

Fig. 7.1-6 through 7.1-13 are indicators of studstcess in meeting achievement
standards for grades 9 through 12 on a varietyed#sures. There are generally improving rates
of performance over the past three years with dee@ion of a one year dip in our SAT scores.
This year we had a 46 point increase in our SATexco



Figure 7.1-5 reflects the percent of our studerits graduate from high school. 7.1-6
shows our attendance rate. Figure 7.1-7 shows hamy students graduate from CNHS with an
Honors Diploma. Figure 7.1-8 shows the number udents who graduate from CNHS with a
Core 40 diploma. This approach to quantifying perfance, measuring strengths and
weaknesses and developing improvement projects @ies a world-class approach to
guantifying improvement.

The percent of students receiving the Academic liohas been consistent for the past
ten years. We find this interesting because ouf A€bres were at an all-time high. The percent
of students receiving the Core 40 diploma alsolegs consistent during this time for CNHS.

The charts that follow will all give graphic repeegation to our achievement. Some
measures are new and will not have much of a lyist@thers will show the progress of CNHS
over a longer time period. Others are being usegdrhaps the last time as measures asked for
by the IDOE are being changed.

Fig. 7.1-6 Percent of students who graduate Fig. 7.1-7Attendance rate at CNHS
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Figures 7.1.9 through 7.1.10 reflect the perforneamfcCNHS by disaggregated groups
of students. Due to changes in reporting by theoAfanization we switched the numbers this
year to reflect the number of students taking ABrse from % taking. We found that we had to
use the data provided for us since the IDOE hasapuirted much of this information for the
past two years. There are some positive trendsdred areas that need improvement. In
previous years we used this data on our profedsitavelopment days allows us to see areas that
we need to focus on as a staff. In as much asowenger get these days, the task to discuss
these numbers meaningfully has fallen more upomépartment chairs. Whereas, we once used
the professional development days with “intentidgato bring us closer as a staff as we
reviewed the results of student performance, we negd to be more intentional about finding
ways to meet and discuss the data. When not sgogfrade 10 is used, since it is the GQE
exam year.
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Due to changes in reporting by the AP organizatverswitched the numbers this year to
reflect the number of students taking AP courseff taking. We found that we had to use the
data provided for us since the IDOE has not regartach of this information for the past two
years. There are some positive trends here aad #rat need improvement.

In previous years we used this data on our prajaasidevelopment days allows us to
see areas that we need to focus on as a stadfs imuch as we no longer get these days, the task
to discuss these numbers meaningfully has falleremapon the department chairs. Whereas, we
once used the professional development days watkritionality” to bring us closer as a staff as
we reviewed the results of student performancenove need to be more intentional about
finding ways to meet and discuss the data. Whespecified, grade 10 is used, since it is the
GQE exam year.
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(See Fig. 7.1-12) This chart shows data thaerg ¢lear about our expectation
and focus on getting students to the “right” placége honestly feel that this is a better measure
of how we do then the current IDOE measures. @uogophy is that we should be graded
more on outcomes then points along the way. lkifgpat Fig. 7.1-13 we see that the number of
CNHS students taking the ACT is at an all-time hagid we are able to continue to perform
above both State and National averages. As a balgbave more faith in the ACT as a test for



student knowledge because it is an achievementhtaisshows students exactly where they are
in reference to being college ready. The tren@NHS is to score above the State and National
averages in both the SAT and the ACT even as we trare students taking these exams.

Fig. 7.1-12 Percentage of students enteringig. 7.1-13ACT composite score and number
post secondary education from CNHS of students taking the ACT test.
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Please note that we have had to list some of thie 8verage scores as “Not Given”
because we cannot find where the IDOE sharesrtfasmation on line, as it once did. Much
work is left to be done to disaggregate these scame to analyze what they mean. The data on
our performance on the standardize one-size fitestl from the 2009-10 school year, when put
into the IDOE’s performance category showed CNHS fsling school.

This year our performance according to the IDOEsuess should list us as a “C”
school. We take exception to these categorizatmma couple reasons. 1) IDOE does not use a
growth model for their calculations and 2) we fereit the things we do well in reference to
authenticity and Z1Century Skills cannot be measured by a standatdést.

The school’s student learning results relatetthéogoals and objectives in Section Two
are summarized in the following recapitulation: K3Isets rigorous standards for our students.
We work toward the goals of improving our overalbges on the measures required by the
IDOE.

We find that our students do at or very close @ieSaverages on State standardized
testing. We find that our students do better tienState and National averages in tests such as
SAT and/or ACT.

Last year we received information in referenceuosiudents who went on to Indiana
Colleges/Universities. This information came fridm Indiana Commission for Higher
Education. The data is from the 2007 school yleaould like to share one point from that
report. It deals with Remedial coursework by H&ghool Diploma Type. We found that 78
percent of our graduates required NO remedial vabtke post-secondary level. We will not
know the significance of this until/unless this guission follows up with additional data around
this topic. If we continue to get this informatitgren we will continue to place it in this
document for comparison and improvement. At theetof this writing there has been no follow
up on this report for us to use as a comparisontpoi



Finally, in recent years Columbus North has beey peo-active in helping students to
and in the next level. This, not standardizeddestes, may be, perhaps the greatest measure of
our success as an educational institution. Howvaréelping our students to and in the post
secondary work? As shown in graph 7.1-14, we tegein to have a significant number of
students taking “dual credit” courses, thus earcimigege credit while still in high school. Even
more impressive is the work done by our Counsellegter in regards to garnering scholarship
money for our students. As shown in graph 7.1wibhave helped to the tune of over 49
million dollars over the last five years, somethwng are very proud of.
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7.2 Student and Stakeholder Focused Results

When we review the information that we get throughrmal survey results or other
communication pieces such as parent feedback frpem®louse, Parent/Teacher conferences,
Parent Connect (soon to be Parent PoRatent Portal link , parent/student e-mails received
throughout the year, conversation with our staff eembers of our school community, we see
that our stakeholders are, for the most part, fedisvith their students’ academic progress. At
the same time, we feel there are areas in whichamestill improve.

Our student’s academic achievements are at or ahev&ate and national averages in
most categories. Still we feel driven to improvetbose standardized results. More importantly
to us, however, is seeing growth in non-standaddimeasures, i.e., students being creative
thinkers, decision makers, and lifelong learndrkse difficulty in quantifying such results leaves
us looking for better ways to do so. We have rdgdrad our students take the H.S.S.S.E., a
national survey gauging student satisfaction arghgement. We are working on district
initiatives of implementing the principles of “Uraxsal Design for Learning” and “Positive
Behavioral Instructional Supports.” We have triedtapture the effectiveness of these
principles to share with our public.

High School Survey of Student Engagement

The High School Survey of Student Engageméty.S.S.E) is a survey designed to
compare the mean responses of students from oaolsichall students surveyed (nationally)
with three critical dimensions. These dimensiams &) Cognitive/Intellectual/Academic
Engagement, 2) Social/Behavioral/ Participatorydfiggent, and 3) Emotional Engagement.
This data, collected in 2006, 2008, and 2010 allstiudents the opportunity to share their



perceptions and views of their high school expegenAlthough this survey, like all surveys,
has some limitations, it does allow us to use tita dollected of that snapshot in time to find
ways to enhance our educational processes ancedetiystems.

Overall impressions of key points from the H.S.B.$dicate that our students, over time are

*Students at CNHS volunteer and value service rtiwag their cohort group.
*Students at CNHS feel that they are cared fochosl.
*The longer students are at CNHS the more positieg feel about being here.

*Data for this survey is kept in the high schodiad and is available to review in house upon
request.

Universal Design for Learning

In an effort to quantify the data collected for UDIDL a rubric was designed. (See
Appendix 4-B) In the first year of our “walk-thrghs” we designed a rough rubric to guide our
data collection. In the second year we found aicudn the Center for Excellence in Leadership
and Learning (C.E.L.L.) website and “tweaked” ifitcour building level needs. We have
collected this data for two years in a row (2009@0 The first year we attempted to collect data
from each teacher. The second year we used ssegpiative sampling of our staff. This was
our first attempt and in looking forward to ways may revise the rubric to give us better data.

Reviewing the UDL data gathered from the “walk-tihghs” at Columbus North High
School shows that although we took only a represimet sampling the second year, our staff
overall, showed progress in their knowledge andafig¢DL principles from one year to the
next. Our staff feels comfortable with the priradgpof UDL and recognizes the reason for using
these principles in their classroom. They supghostwork and indicated that they had sufficient
opportunities to practice those principles.

There were areas with which the staff felt thetleasnfortable. The first was the area of
having multiple media formats to work with and #eeond was having a choice of tools to
utilize. Informal feedback indicated 1) that thafswas supportive of the philosophy and in fact
already practiced this as they understood it, pwduld have to have more technology in their
classrooms in order to support this at the nextustonal level. With current funding cuts we
hope to be able to progress toward our goal ofvéig students to participate in a new initiative,
Bring Your Own Device. BYOD means that we willlizie the technology that students may
bring with them to enhance our instruction.

Positive Behavior Instructional Supports

Positive Behavior Instructional Supports is a ptojehy that has been used twice before
in our school, but this is the second year thastict initiative has given the training and
support to fully implement Positive Behavior Instiional Supports (PBISTNHS PBIS as a
formal tool for the entire school. We feel that ngve used these principles of creating trust and
providing options for many years at CNHS. As subhb,staff does not see this as a new
program, but rather a twist on old paradigms tocg@m that is consistent with what we have
practiced for years at the leadership level.

The overall philosophy of PBIS is to be proactinenistructional approaches to teaching
and improving social behaviors of our studentse gbal is to reduce (have less) student
disruptions and/or fewer poor choices by studefitss is done by intentionally teaching
appropriate behaviors and setting clear expecttioth a reward systemBy making better
choices, students will enhance their options tdifig success, both now and later.



CNHS feels very good about the student and stakehshtisfaction expressed via
summaries, discussions, notes received, teachgevdy, and survey results. Philosophically
we are academically forward thinking in providingr students with the best in instructional and

assessment practices. We are open with our puhtithe same time our focus as a building on
developing a culture of respect, responsibility egldtionships shows a healthy connection to
the best practices of yesterday and today.

Fig. 7.4-1 Fig. 7.4-2
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7.4 Faculty and Staff Results

Faculty and staff satisfaction is a very importagredient to the success of student and
stakeholder satisfaction as well as student pedooa. Columbus North High School is an
excellent place to work. We have a highly quatifetaff and a school community that values
education.

The community as a whole is very supportive of BG®@ year after year finds
wonderful ways to support our students in theiraadional goals. We have open lines of
communication between our staff /administration andpublic which ensures an environment
where students come first and learning is at tbetfof everyone’s “plate.”

The staff consists of professionals who understhatithere is no greater call than
teaching and that our tomorrows depend upon thiepgration and dedication to their students
today. They are all “highly qualified” as definbg NCLB, but more important than National



labels, the staff at CNHS truly cares about eachemery student. They will do their part to
ensure that their students are ready for the negssn their futures.

One measure of staff satisfaction is the longevitgur staff. Although we have had
many retirements in the past few years, staff meswy@o are hired have a tendency to stay at
CNHS. We have several staff “get togethers” thraughhe year and these are always received
well. We also have a culture that encourages opssneued collaboration. Our staff feels
comfortable sharing new ideas and successful pexctiith the administration.

7.5 Process Effectiveness Results

One of CNHS'’s key objectives is to improve oveoatianizational performance. To do
this we have a process known as Plan, Do, Chedklnaprove (PDCI). (See Section One, page
six of this document for an illustration) This pess helps us to collect, analyze, and use
learning center process information for continuimoggrovement. What follows addresses how
this is done. The work is structured through th€.CAs we look to find ways to make CNHS
the best it can be we use a couple different matiod&®DCI.

First, most of our curricular and pedagogical wisrkocused through our various
departments in our Site Council. Department cheics coordinators assist us in the PDSI
process as a matter of every day operation. Qdtas for improvement are initiated at the
teacher or department level. Those ideas are gsedehrough several funnels depending on its
purpose. For example, as mentioned above, cuariculcourse changes are funneled through
the Columbus North Site Council. They have th@oesibility to ensure that the curriculum and
courses proposed and/or currently offered are osigoenough and do not overlap other
department goals.

Another help in the PDCI process is our Goal Acfl@ams (GATSs). These teams are
designed to assist our CIC in gathering data aadgssing concerns raised by members of our
school community. An example of this work wouldthe study of our building renovation
plans. Many voices needed to be heard and akkstdéters were given the opportunity to have
input into our future plans around renovation.

In summary, CNHS conducts an annual self-assesamgrg the Malcolm Baldrige
Quality Award Criteria for Excellence. In condudithis self-assessment we are sensitive to the
need to present an accurate and balanced viewwofugohave performed in a number of areas.
In reviewing the data collected from the multipteisces we have available, we have been able
to capture a clear picture of how well our studeatsipared to other students across the State of
Indiana, provided the IDOE had state average desadare. We do very well in comparison to
the other schools our size and schools with denpbgga similar to ours. Typically we
outperform our neighboring schools, especially ¢hofssimilar size and demographics, year
after year.

The trends we find show that despite the increaseii sub-groups we continue to do
well. One trend we find is that when we identifyarea of needed improvement the next year
we have done better in that area. Unfortunatetiiffarent sub-group usually falls a little in
terms of standardized testing when this happens. g@al is to raise the performance level of all
sub-groups without having a decrease in the pedoo® of another sub-group. We will be
using this information as we plan our professiatelelopment activities for next year.

Again, in using the Indiana DOE website to loaddéa of similar performing schools we
came to two important conclusions. 1) We are Ipaedsed to find a school with our given
demographics that out performs us. 2) The dath@hDOE is not being maintained regularly
and often out dated and therefore not much valuadas we look forward. All things
considered: We are proud of our staff, studemsd,sthool community for investing in the
future of Columbus and their commitment to be tastibhat they can be.

One of the questions we are working to answerdlear format is “does the school’s
PDCI process work?” We feel that this could benaared in both the positive and with some
reservations. The initial consensus is, “yes.théf PDCI process did nothing else but allow us a
format in which we can continually review our wamkd data and then have conversations



around how to improve our work then we feel thag successful. We feel confident that it
provides us with more than a process however. a&kthat given the data and with the
demographics changing around us each year, thatdhewe are doing is in the best interest of
our students and stakeholders.

Concerns exist around the type of measurementshtbdDOE requires does not
adequately take into account individual situatiand overall demographics for schools in the
State of Indiana. To compare schools that areelargl diverse inner city to those that are small,
homogenous and rural, with everything in betweesetian standardized testing is a poor model
that we are asked to work with.

Never the less, we believe in educational standandsigor and believe that we are
doing a good job in both areas. This also leads bglieve that the work we are doing is on
track and that the work we do with our data andesg\are appropriate for out continual
improvement.
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Appendix --1.Leadership
SECONDARY ADMINISTRATOR EVALUATION

The following administrative evaluation approach isbased on the research of the Coalition
of Essential Schools (CES). This research led the identification of ten common principles
practiced in high performing secondary schools. Téimplementation and practices of
these principles may be unique to each school basepon that school’s special context.
There is no one-size-fits-all model for a successfechool formed around these guiding
principles. This approach to administrative evaluéions is meant to guide the
administrator in a self-reflective process of settig priorities and designing practices as
each administrator guides teaching and learning impvement efforts suited to its
particular students, faculty and community.

If you are interested in learning more about this onceptual framework for this evaluation
approach you can refer to the CES national website www.essentialschools.org

School Focus: The school focus should be on helping students learn to use their minds well. Is this
evident in your school or division? How do you know?

Nor Evident Emerging Competent Strong Expert
1 2 3 4 5

Self

Evaluator

School Goals: The school’s goals should apply to all students, although the means to these goals will vary.
Curricular decisions should be guided by the aim of thorough student mastery and achievement rather than by an
effort to merely cover content. Is this approach evident in your school or division? How do you know?

Not Evident Emerging Competent Strong Expert
1 2 3 4 5
Self
Evaluator
Pedagogical Practice: The prominent pedagogy should be teaching and coaching to provoke students to learn

how to learn. The student should be the primary worker in the instructional process. The student should be actively
engaged in the instructional Process rather than passive recipients of delivered instruction. Is this approach evident
in your school or division? How do You know?




Not Evident Emerging Competent Strong Expert
1 2 3 4 5
Self
Evaluator
Assessment: Teaching and learning should be documented and assessed with tools based on student
performance. Students not yet at appropriate levels of competence should be provided
intensive support and resources to assist them quickly to meet those standards. Multiple
forms of evidence should be used to better understand the student’s strengths and needs,
and to plan for further assistance. Is this approach evident in your school or division?
How do you know?
Not Evident Emerging Competent Strong Expert
1 2 3 4 5
Self
Evaluator

School Climate:

The tone of the school should explicitly and self-consciously stress values of clear
expectations, trust and decency. Is this approach evident in your school or division? How

do you know?

Not Evident
1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator




School Commitment:

The principal and teachers should perceive themselves as generalists first and specialists

second, and embrace a sense of commitment to the entire school. Is this approach evident in your school or
division? How do you know?

Not Evident
1

Emerging
2

Competent
3

Strong
4

Expert
5

Self

Evaluator

School Alignment: Administrative, leadership, and management efforts are clearly aligned to
improving teaching and learning which results in increased student performance.

Is this approach evident in your school or division? How do you know?

Not Evident Emerging Competent Strong Expert
1 2 3 4 5

Self

Evaluator




School Improvement Plan
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APPENDIX 2-A

Universal Design for Learning
-Personalized learning outcomes
-Multiple means of representation
-Multiple means of engagement
-Multiple means of expression

- | N

PROBLEM SOLVING CORE PROCESSES
RESOURCES <:> Instructional Consultation Teams (::> Academic Curriculum & Instruction
Teacher Assistance Teams -Mapping
-SMART IEP Goals
-Text Book Adoption
Behavior Curriculum & Instruction
- PBS

Building > | Teacher Capacity







Appendix 4-A
"Successful people ask better questions, and as a result, they get better answers."
--Anthony Robbins

SMART GOAL
L] Specific
[0 Measurable
[0 Achievable
[0 Realistic
[0 Time-phased

T What does your department most need to improve? (Choose 1-3 of the most important. Perhaps you will need to

use quality tools to determine priorities. Align to district and building focus. This should be about your critical
work--not "something else.")

T What is the information (data? documented patterns of behavior? test results?) you have that supports this opinion?
How will you check to see if your “gut” feeling has a foundation in fact?

T Is this work in your realm of influence? (If not, it likely is not a good department goal since you must be responsible

for the outcome-- OR--If not, who else might be needed to be included in this discussion as a partner? Is
another department willing to work with you? Perhaps then it could work as a collaborative department
goal.)

What would be the best outcome you could hope for from this work? How will you know you are successful?
How might this goal impact student engagement and performance?

How might this goal impact my classroom instruction and practice?

Who in your department will work on this project? How will progress be monitored?

What calendar will you use to monitor your progress in the work? Who will hold action team members responsible

for meeting deadlines? (Set some dates for progress checks.)

T What measurement will you use to prove your work has had a positive influence on the problem? How will you

collect data to see what impact the work has? What data might you need for decision-making as you work
towards your department goal? What partners may you need to access or who may need to help collect that
data?
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UDL Rubric 2007-08
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Brian
Jill
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Adam
Randy
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mimi
Dale
Ruth
Dennis
jamie
LuAnn
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Trent Hillenburg 10

Patricia Magaro 11
Betty Richardson 11
Remediat
Jan Matchette 0 ion
Janie Gordon 8
Cheryl Dieckmann 9
Mike Hackman 4
Jaye Lahee 1
Susan Scott 12
Elizabeth  Bays 5
David Stidham 3
Bob Pulley 1
Daniel Ho 11
Abby Howe 4
Kathy Lahee 5
Ruth Musillami 5
Norma Flodder 3
Nathan Schiefer 7
Amy London 11
Shane Teague 14
Sarah Sanders 4
Karmen Moehring 16
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Van der
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Dale Stelting 1
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Clarity of goals

Total out of 59 Observations

Percentage out of 59
Observations

Highlight critical features

UDL Rubric 2008-09

Total out of 59 Observations

Percentage out of 59
Observations

Offer adjustable levels of
challenge

Not yet
Evident Emerging Intermediate  Advanced
6
2 3 1
3
6
1 1
6
2
2 4
4 2
2 4
3 2 1
13 24 18
22 41 31
Not yet
Evident Emerging Intermediate  Advanced
3 3
3 1
2 1
3 3
1 1
3 3
2
6
4 2
3 2
3
10 14 24 7
17 24 41 12
Not yet
Evident Emerging Intermediate = Advanced

4 2



2 1
1
3 3
2
6
2
6
6
2 2 2
5 1
Total out of 59 Observations 25 21 9
Percentage out of 59
Observations 42 36 15
Offer flexible opportunities for Not yet
demo Evident Emerging Intermediate = Advanced
4 2
1 3
1 2
3 3
2
6
2
3 3
2 1 3
1 2
3 1 2
Total out of 59 Observations 14 25 14
Percentage out of 59
Observations 24 42 24
Not yet
Offer choice of learning contexts Evident Emerging Intermediate  Advanced
2 3 1
1
2

5
1
3



1 1
6
2 4
2 3 1
3
Total out of 59 Observations 20 25 7
Percentage out of 59
Observations 34 42 12
Not yet
Multiple examples Evident Emerging  Intermediate  Advanced
2 3 1
1 4
3
3
2
6
2
1 2 3
3 3
2 3
3 2 1
Total out of 59 Observations 9 16 25
Percentage out of 59
Observations 15 27 42
Not yet
Provide multiple media formats Evident Emerging Intermediate  Advanced
3 2
2 1 3
2 1
3 3
1



5 1
6
1 3 2
5
Total out of 59 Observations 31 9 13
Percentage out of 59
Observations 53 15 22
Not yet
Support background context Evident Emerging Intermediate  Advanced
1 2 3
3
3
3 3
1
6
2
3 3
3 3
1 4 1
5 1
Total out of 59 Observations 8 26 17
Percentage out of 59
Observations 14 44 29
Not yet
Provide opportunities to practice Evident Emerging  Intermediate  Advanced
3 2
1 4
2 1

o A N O BB



1 3
4 2
Total out of 59 Observations 2 11 29 13
Percentage out of 59
Observations 3 19 49 22
Not yet
Offer choice of content and tools Evident Emerging Intermediate  Advanced
5 1
1 3 2
2 1
3 3
1
6
2
4 2
2 4
1 4 1
3 3
Total out of 59 Observations 20 23 7 5
Percentage out of 59
Observations 34 39 12 8
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4-D
Social Studies Student Survey
Digital Format

Universal Design for Learning Teacher Assessment- Social Studies- 2011
(Information will be kept private- For data and continuous improvement purposes only)

(PS- We will learn together- I am not an expert!)

Your Name Date

Directions: Place an X along the continuum to demonstrate your level of proficiency. A number 1 would indicate a true lack of
understanding or ability a 4 would indicate that you would consider yourself proficient.

1. My ability to accurately explain to another professional the definition of UDL.

2. My level of understanding of the guiding principles of using UDL.

3. My level of understanding of the purpose of using UDL in a classroom setting.

4. My level of understanding the language of UDL.

5. My ability to apply the guidelines of UDL into my own classroom practices.




©

10.

-Over-

My level of awareness of my own learning stvle.

My level of awareness of my student’s learning stvles.

My level of awareness of my teaching stvle.

What sort of training and or in-service would be helpful to increase your level of understanding and implementation of
UDL in your classroom? Or asked another way, what can I do for you? I think I can help if I know what you need!



Action Team/Department Action Plan

Department Action Team:

Appendix 4-E
Departmental Goal Template

Date Submitted:

SMART Goal:

Restate the problem being studied:

Area of Focus (UDL, Literacy, Diversity)

Team Members:

Action Plan:

Possible Strategies:

Timeline:

Formative Data:

Summative Data:




Departmental Goal Template

Action Team/Department Process Notes
Continuous Improvement Council

Members: (eight members or less recommended)

State the Problem being Studied:

Purpose of the Team:

Available Data- Please attach to report

Root Causes- Usage of Quality Tools- ie (Brainst  orming) (Plus/Delta Charts)

Critical Questions, Issues, Barriers:

Recommendations:

SMART goal- (Specific, Measurable, Achievable, R ealistic, Time-phased)

Product or Action Plan- Complete attached templa te
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Appendix 6.1.b

Leadership Structure of Columbus North High School

Principal’s Cabinet

The principal’s cabinet consists of the principals, the deans, the athletic director, and the auditorium director. This
group meets every Monday morning to coordinate their calendars and discuss items that are important to the
direction of the management and safety of Columbus North High School. It is an open forum for those involved.

John Johnson Jeff Hester Jim Sheridan Aaron Karrer
Ruth Hurrle Patrick Pemberton Rotating Counselor
Susan Scott John Green David Clark

CIC Continuous Improvement Councils

The Columbus North CIC consist of four teachers, three administrators , a support staff person, and a Columbus
North Parent. Each CIC, in its analysis of goals, strategies and measures, may wish to improve existing instructional
programs and schedules, staffing allocations, operations, professional development, the utilization of Board-allocated
funds, and the utilization of contractually designated stipends. The CIC meets the first Wednesday of each month.

Members for the 2012-13 school year include:

LauraRichardson - Chair Cathy Simmons Joan McKinney John Johnson
Jim Pfaffenberger Mimi Hageman Denise Briner Katie Keith
Susan Scott John Green David Clark--Chair

Department Chairs

Department Chair meetings include the principals, department chairs, the guidance director and the department
coordinators. The Department Chairs for Columbus North have a new design and new responsibilities for the 2004
school year. They serve two buildings, Northside Middle School and North High School, in a departmental
leadership capacity for grades 7-12. The goal is to vertically align our curriculum for a more standardized approach
to a BCSC education. The Department Chairs meet every Tuesday at 1:45 in the guidance conference room with
principals and department coordinators. Their responsibilities include but are not limited to:

- Working collaboratively with the building’s administrators to perform the administrative duties necessary.

- Participating in functions of personnel and personnel management by assisting in the recruiting,
interviewing, and hiring of new teachers

- Evaluating departmental staff, preparing evaluation reports, and, collaboratively with the building
administrators, making recommendations for retention of dismissal of staff, through collaboration with
building principals

- Coordinating curriculum development and the establishment of departmental goals.

- Supervising instruction in the department and assisting departmental personnel in the improvement of
instruction.

- Facilitating regular departmental meetings grades 7-12

- Meeting regularly with the Assistant Superintendent for Curriculum and Instruction and the other department
chairs for grades 7-12 to ensure district horizontal and vertical articulation.

- Being knowledgeable about current research in content and teaching strategies.



- Supervising the selection of teaching materials.
- Working cooperatively with the Middle School Department Leaders in the content area handling budgeting,
requisitioning, inventorying, and maintaining departmental equipment

English—Rick Weinheimer Math—Dale Nowlin
Science—Denise Briner-Richardson Social Studies—Libby Arthur
Guidance—Patrick Pemberton ( non-administrative)

Department Coordinators

We are also using Department coordinators to assist us in improving Columbus North High School. Two coordinators
also report the BCSC as department heads.* They attend and participate with Department Chairs as their schedules
permit. Their responsibilities include but are not limited to:

1. Monitor alignment of curriculum to national, state, and local standards and coordinate information regarding
curriculum, including approval of textbooks for department course offerings.

2. Initiates, coordinates, and supports department budget matters.

3. Prepares the department for the opening and closing of the school year, and orients new teachers to
programs and teacher processes.

4. Monitors facilities and coordinates inventory, upkeep, safe storage, repair, and replacement of textbooks,
materials, and equipment for the department.

5. Facilitates communication among department staff and with the building principal/C4 director/Special Ed
director, and promotes and supports the school in the community.

Business—Mike Hackman C4— Becky Combs *
Fine Arts—Leslie Weaver World Languages—Marsha Cheek
HPER— Debbie Riga Special Education—Daniel Ho *

Site Council

The North Site Council is primarily responsible for monitoring and recommending changes in curriculum. Site Council
recommendations are made to the building administration and the Assistant Superintendent for Curriculum and
Instruction. The Site Council has the following responsibilities:

- Approves or denies course proposals based on community norms, available resources and overall school
system goals

- Reviews course proposals to ensure consistency with BCSC goals

- Reviews course proposals to ensure alignment to state titles and standards

- Reviews courses design to ensure that the content can be supported by other school systems such as
attendance, grade reporting, supervision, etc.

- Reviews for a balance of curriculum in the overall school design.

- Reviews courses for deletion from school course offerings

- Reviews major changes in course standards and content patterns, course sequencing, or course content
delivery patterns

- Serves as an advisory committee for the school administration on issues directly impacting curriculum

Members of the North Site Council for this year are



Business—Mike Hackman
C4—Kay Eagleman

Math—Susie Lax

Special Ed.—Jim Pfaffenberger
Student Services—

Students— Freshman--
Chair—Susan Scott

T.I.E. (Technology In Education)

The T.1.E. committee meets to discuss and plan for technology needs within our building. The T.I.LE. committee also

Fine Arts—Janie Gordon C4—Becki Combs
English—Sarah Sanders HPER—Debbie Riga
Science—Denise Briner-Richardson Social Studies—Laurie Pfaffenberger

World Language—Kathy Lahee
Tech Support—Jennie Chrisman  Support Personnel—

Sophomore— Junior— Senior—

tracks and reviews current technology use and assists in determining the level of need for individual courses and
departments. The T.I.LE. committee represents the interests of North to the BCSC technology department. The

emphasis is on future needs for the various departments to ensure that our students and staff are properly equipped

and trained to enhance the technological educational experiences at Columbus North. Members for the T.I.E.
committee for the current school year are:

John Green

Libby Arthur Elizabeth Bays Jennie Chrisman
Laura Daily-Richardson Toni Held Jaye Lahee
Amy London Reggie McLaurine Justin Reynolds

Allison Williams

Ad Hoc members

Nicholas Williams

Susan Scott David Clark



APPENDIX 7-B

PBIS DATA

SUSPENSIONS AND EXPULSIONS

Fig. 7.5-3, Measure 4.1.3 Fig. 7.5-4, Measure 4.1.4
No. of out of School Suspensions No. of Expulsions
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Required coursework to graduate from Columbus North High School

Course Distributions

Additional Requirements

English — 8 credits
Health — 1 credit

Social Studies — 6 credits
Mathematics — 6 credits
Science — 6 credits

PE — 2 credits

Electives — 11 credits

Pass the End of Course Assessment for English 10

Pass the End of Course Assessment for Algebra 1

Completion of Senior Project




